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LANGUAGE LEARNING AND SCIENTIFIC 
Curtis 


decade and half ago the very day, the first these 
annual meetings the American Association Teachers Ger- 
man was held Yale University with attendance over one 
hundred members and guests noted the the evening 
dinner, the outgoing President, Robert Herndon Fife, spoke 
length the general situation the field German and con- 
trasted the hopeful outlook the last years with the gloomy picture 
the War and the immediate Post-War The situation, 
then now, was indeed one hope. massive and monumental 
modern foreign language survey had just been completed, and the 
program the first annual meeting reflected the temper the 
times: Bayard Morgan presented report what was soon 
become the official A.A.T.G. word list.* This was followed what 
the secretary the Association called critical analysis 
the word list presented Professor Morgan,” delivered your 
present speaker. After further discussion Professors Busse, Faust, 
Wadepuhl, and Morgan, the afternoon program closed with paper 
Peter Hagboldt “Reading for Comprehension and its Testing.” 

The contrast that offered today evident. Whereas the first 
program fifteen years.ago was dominated those engaged word- 
list studies and the reading objective, any program today would 
forced pay attention the end results the recent experi- 


Presidential address, delivered the Fifteenth Annual Meeting the 
American Association Teachers German, held Detroit, December 28, 
1947. 

*Cf. the German Quarterly, (1933), ff. 

102. 

Published the Minimum Standard German Vocabulary 1934 
Crofts Co., and still widely used. 
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ment modern language teaching known the Army Method. 
Some nationally known professors languages have thrown over- 
board the work the decade from approximately 1924-1934 
rank betrayal language teaching and language teachers, and 
least one has claimed that student wishes henceforth learn 
read language, will have learn speak first. 

seems thus that the present extremely appropriate time 
for language teachers take stock, not merely the status quo, 
but our heritage. significant that the feature the Modern 
Language Study the 1920s that aroused antagonism was largely 
the so-called “reading method” advocated the Coleman report.* 
equally significant that good deal clamor heard 
present the subject the “Army Method.” accident that 
the term “method” was widely used fifteen years ago, today. 
fact, modern language teachers have from the outset been prone 
our while consider the various methods that have been vogue, 
one after the other, from the earliest days modern language 
instruction. 

The teaching modern foreign languages began sort 
offspring the classical languages then vogue, and promptly 
borrowed their methodology which has been referred the 
“grammar-translation method.” fact, the dominance 
grammar, not indeed the tyranny grammar, has from the 
earliest days the present never been eradicated for any significant 
period time. The grammar-translation method likewise inherited 
from the classical languages its objectives: Language learning 
process was end itself pursued for the disciplinary 
values the student. Thus language found itself associated immedi- 
ately with science, for both mathematics and foreign languages 
were supposed sharpen the intellect and develop the capacity 
for logical thinking. such age was only natural that the 
more complicated languages, such Greek, Latin, and German, 
were regarded better mental sharpeners than the simpler Romance 
languages. And even today least one college demands less 
than two years Greek, Latin, German partial fulfillment 
entrance requirements foreign languages. Such stand seems 
strange modern times when the emphasis has shifted entirely 

*Vol. XII the “Study”: The Teaching Modern Foreign Languages 
the United States. Algernon Coleman. 
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different values. can only explained the burden tradition 
which likewise causes even today teach and drill far more 
grammar than the majority, not all, our foreign language stu- 
dents will ever need. 

And started teaching modern foreign languages sort 
cousin mathematics and step-child the classical languages, 
with the methodology borrowed from the latter. From that day 
this have gone from method method, with each succeeding one 
trying vain dethrone grammar. The emergence and rapid 
rise the field psychology was, perhaps, the decisive element 
the revolt against the traditional grammar-translation method. 
From this field was derived the simple formula: “Learn foreign 
language the way child learns language,” which ushered host 
new methods, all trying much the same thing. These were 
variously called the “natural method,” the “reform method,” and 
the “direct method.” These methods tried, the main, eliminate 
the vernacular, the printed word, and grammar drill from the early 
phases language instruction, and often introduced the use 
phonetic transcription supplant the written word. 

the course events, however, these new stimulants, derived 
largely from psychology, lost their force, and the time World 
War broke out, modern foreign language instruction was drifting 
about calm that came known the “eclectic method.” 
Perhaps the “easiest method” might have been better designation, 
for was actuality laissez-faire attitude. Each teacher taught 
she saw fit. Phonetics had largely disappeared, except 
French; grammar had returned the throne; the printed word again 
lured students into mispronunciation; drill was the order the 
day; vocabularies and prepositions were learned rote; and read- 
ing too often degenerated into deciphering process, not even 
into another grammar exercise. Language teachers again fought for 
the doctrine that their subject had great disciplinary value and 
should accordingly retained prerequisite college admission 
and college graduation. 

The great upheaval language instruction our secondary 
schools result our entrance into the first World War made 
evaluation and revaluation modern foreign language instruction 
inevitable. the high schools throughout the United States only 
percent the modern foreign language students took Spanish 
1910, percent were taking 1915, and 1922 the percentage 
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Spanish students had risen 41. Meanwhile French, after having 
dropped from percent our high-school modern language 
students, due inroads Spanish between 1910 and 1915, had 
risen percent 1922. Between these same years German had 
fallen from its lofty position percent all high-school foreign 
language students 1910, and percent 1915, and 1922 
accounted for only percent all our high-school language 
students. the same period, the field psychology, which had been 
our source inspiration the days the direct method, became 
increasing threat both the foreign languages and mathematics 
which had once stood proudly together trainers the mind. 
For the doctrine “transfer training” was under severe attack 
both psychologists and more recent arrival the academic 
scene, the educationists. They claimed that there was transfer 
training whatsoever, except identical elements. Thus the process 
learning foreign language could have value per se, except 
make easier learn second foreign 

The classical languages had this time fallen off danger- 
ously that the classicists made survey their situation the 
early 1920s. The modern foreign language teachers soon followed 
with their own survey, sponsored the American Council Edu- 
cation and financed the Carnegie Corporation. This massive 
work, published eighteen volumes, will stand forever testi- 
mony its generation. Nothing comparable had ever been done 
before, nothing comparable may ever done again. seems, 
retrospect, that the newer techniques various fields the social 
sciences, especially statistical methodology, determined the tenor 
the entire project. was conducted entirely, almost entirely, 
this scientific plane, and conclusions were not drawn until com- 
plete factual and informational material had been assembled was 
possible. 

necessary, these days when this project danger 
oblivion, recall some the work that was then performed. First 
all, there were established language registration figures detail 
regions and states, that, for example, going the State 
Washington 1939 was able determine-quickly and easily 
what changes had taken place language enrollments the state 


now this doctrine its extreme form has largely subsided. The present 
fever “general education” would unthinkable era where transfer 
training (except for identical elements) flatly rejected. 


— 
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the past fifteen years, how German had gained, how Spanish had 
lost, how foreign languages whole were holding their ground 
with other subjects the secondary-school curriculum, Pro- 
fessor Purin’s report state requirements for language teachers 
likewise enabled determine during World War what progress 
had been made setting higher standards for language teachers 
our high schools. Such statistical studies, together with their 
analyses and recommendations, have enduring value and have 
never been subject any attack. Six further volumes statistical 
work, although subject heavy attack from some quarters the 
time, have had great effect language texts, namely the vocabu- 
lary and idiom lists for French, German, and Spanish. The enmity 
seems have pretty well died down now, and significant 
that three men long experience the textual field drew these 
lists only year ago when they came write beginning text 
based the oral approach and Two further volumes 
went far make the new-type, objective, achievement tests 
rather commonplace the field foreign languages—the only type 
test, let emphasize, that makes possible for compare 
one language class, say the end year’s study, with another. 
Some diehards still exist, however, who are repelled the very sight 
objective-type examinations, and fail see that they provide 
with our only yardstick measure one class against another. 
Here again was the statistical method, enlisted from the fields 
education and psychology and brought bear language prob- 
lems, that made possible these objective tests. The least productive 
work, terms results, however, was perhaps the effort expended 
language prognosis tests, and these negative results may have been 
due the failure determine the import speech and hearing, 
any, the matter language ability, such discrete ability 
does indeed exist. Buswell’s pioneering study the achievement 
normal reading techniques foreign language, again based 
the laboratory and statistical procedures educational psychology, 
gave abundant evidence that the grammar-translation method was 
the surest way thwart the achievement normal reading habits 
foreign language, and thus gave impetus aural-oral ap- 
proach. Thus, excluding the Canadian reports together with the 
volume bibliography and the one containing various shorter 


*Purin, Kind, and Reinsch: Conversational Approach German (Bos- 
ton: Heath, c1947). 


i 
—— 
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studies, have listed twelve volumes based almost exclusively upon 
the statistical method. 

All the volumes the survey have now been mentioned 
except one: Coleman’s Teaching Modern Foreign Languages 
which, many, was considered the crux the entire Study and 
which was probably more roundly attacked than any other portion 
the Study. Out welter evidence factual nature and 
opinions countless teachers, Coleman showed conclusively that 
the vast majority our language students the secondary schools 
are with for only two years, that about 71% their teachers 
had had opportunity for foreign study travel, and that 
canvass experienced teachers indicated, there was little evidence 
warrant the assumption that high-school students could gain 
active command foreign language the conventional two-year 
course. thus urged, the one hand, something the way 
surrender value for the students the end such course, and 
advised the reading objective and the reading method tentative 
hypothesis, while, the other hand, advocated that all successful 
language students should pursue the subject for minimum three 
years. The one, and perhaps only, flat and final conclusion drawn 
Coleman was regard method: “The investigation method 
shows direct relationship between teaching emphasis the 
several capacities [i.e., reading, writing, speaking, etc.] and success- 
ful results Reduced its lowest common denominator, 
Coleman’s report would seem say: the student desires only 
reading knowledge, have time offer him nothing else, 
cancel out defer other objectives. assume would have agreed 
the corollary this: the student desires only speaking 
knowledge, cancel out defer other objectives. Still, the unfortu- 
nate fact remains that Coleman inferred that the oral-aural ap- 
proach, the multiple-sense approach, the reading objective, 
the first objective, interfered with the attainment that objective. 
For this reason his work was referred during World War 
“the Munich foreign-language teaching.” 

For our present purpose, however, which after all historical only 
far method concerned, the one salient feature the 
Modern Foreign Language Study that brought educationists 
and psychologists attack the language-learning problem with tools 

*Quoted after Fife, Summary Reports Modern Foreign 
Languages (New York: Macmillan, 1931), 51. 
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and techniques that are properly labeled “statistical method,” 
which surely scientific method any other employed the 
social sciences, the physical sciences, for that matter. Many, 
not most, these findings are valid today they were nearly 
twenty years ago when they were first enunciated. Because the 
times changed and brought new and different needs slightly more 
than decade after the completion this Study, must more 
careful than ever not throw out the good with the bad that the 
heritage language learning. 

World War gave modern foreign languages prominence, 
the like which they had not enjoyed for decades—and, fact, 
the like which they may never enjoy again. For too short space 
time the Army felt that needed great corps soldiers trained 
modern foreign languages, many which had never been studied 
this country before. Even though colleges and secondary schools 
can never hope match the ideal conditions under which the 
spoken tongue was learned these soldier-students the Language 
and Area Program the Army Specialized Training Program 
(selection, maturity, motivation, seventeen weekly contact hours, 
regrettable that other urgent needs forced the Army 
abandon the program before the results had been adequately tested. 
This program, true, was based purely Coleman’s pro- 
nouncement that you wish attain certain objective, cancel 
out defer other objectives. The instigators and promoters, how- 
ever, would hardly care claim lineal descent from Coleman. 
And, indeed, their origins were different. They did not spring from 
the statistical branch the scientific tree, but from the observa- 
tional-descriptive branch. From Sapir, Bloomfield, down 
through the ranks, the impetus came from the anthropologists who 
had long busied themselves with observing Indian, and other, lan- 
guages through informants, transcribing phonetically phonemi- 
and describing their findings. This method, scientific 
without shadow doubt, its turn roused great animosity 
certain quarters, especially among teachers the European lan- 
guages which already had long tradition and copious materials 
hand. The evidence has not yet been offered which will enable 
say conclusively that the Army Method the one and only path 
for the future. Indeed, the evidence still contradictory 
whether this method can adapted successfully regular curricu- 
higher education, say nothing the secondary schools. 


150 THE GERMAN QUARTERLY 


However, there little doubt that the linguists who learned from 
the anthropologists did demonstrate the ideal conditions under which 
the active use foreign language could obtained within reason- 
ably short time. One thing need urgently know how much 
less than seventeen contact hours per week foreign language 
can safely use the acquisition speaking knowledge 
language, without degenerating into what the anthropological school 
linguists contemptuously referred the “dribble method.” 
The program now being pursued Cornell under Rockefeller 
grant should provide with answers such questions and should 
ultimately give objective achievement standards enable all 
determine exactly whether are matching the results they 
achieve. 

What have attempted point out here, that modern 
foreign language instruction from its earliest days has been pro- 
lifie borrower from other disciplines, and that all its phases 
borrowed from the sciences was coupled with them, each new 
generation language teachers came forth with new panacea. 
Language itself can well lay claim being science, but unfor- 
tunately the same cannot said for the teaching foreign lan- 
guages. Even linguistics courses are, the main, only scientific 
insofar they are taught that way. Gothic, Anglo-Saxon, Old 
French could treated either as.the mere acquisition another 
foreign language, philology courses illustrating the laws 
language. The former would scarcely called Sprachwissenschaft. 
Viewed thus, science, especially concerns language work, 
method rather than discipline. Further, Coleman preached and 
the Army method amply demonstrated, method intimately con- 
nected with objectives. seems reasonable—although not yet 
have the evidence full—that wish learn read foreign 
language, must read it; and wish learn speak it, 
must speak it.’ 

The really strange factor this whole problem that the fra- 
ternity language teachers soon exhibits anything but fraternal 
feelings whenever new method, claiming cure-all, brought 
the fore. And this doubly strange when consider that the 
anthropologist doesn’t react nearly strongly against the equally 


for one, not yet ready agree with enthusiast who stated 
the early 1940s that future students who wished learn read language 
would have learn speak first. 


— - 
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valid scientific findings those working with the statistical method. 
Must always the foreign language teachers who, have 
shown, eternally borrow from these scientists and promptly proceed 
quarrel among themselves over the methods, techniques, values, 
measurements, and what not, which occasioned little conflict 
among the scientific fields learning from which 
they were borrowed? 

must face the fact that there may well different language 
objectives from language language, from region region, from 
school school, and even from student student. meet such 
situation, our objectives will have realistically arrived at, 
what the educators call “activity analysis,” unless are for- 
tunate enough able offer different courses with different 
objectives each language. Methods will certainly vary the 
objectives—and will likely vary with different languages, regions, 
schools, teachers, and students. Even this variation, its most 
extreme state, should occasion grave concern, for has been 
established that objectives are the determining factor rather than 
methods. each class always keeps its sights set its objective, 
there cause for alarm. The paramount factor any instruc- 
tion is: results. the language teachers can show, terms that any 
initiate can understand, just what results can obtained, and are 
regularly being obtained, the end certain stages language 
instruction, our craft will have survival value, and therewith 
chance for survival. have only unsubstantiated claims 
what can and accomplish our language classes, our subject 
can not long remain prominent our curricula. 

The path the future seems clear: must give our students 
the type language instruction that they want and one which will 
meet their needs. this will have canvass our situation, 
probably locality locality, school school, and even class 
class. Then will have apply the methodology best suited the 
attainment the objective objectives our classes demand. And, 
finally, will have devise new nationally standardized objective 
tests measure achievement the use and understanding the 
spoken word, addition the excellent vocabulary and compre- 
hension tests already have, that may determine what 
results our own particular classes are achieving compared with 
other similar classes throughout the country. all these 
things, will have facts present that can understood all, 


| 
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and can point the record when confronted with cathedra pro- 
nouncements the ever-present language detractors. Obviously, 
doing what has been suggested, the profession language teachers 
and the body language students would have facts and figures 
their achievement far excess those available for other courses 
instruction. other words, would the vanguard in- 
struction and learning, which—after all—is not such bad place 


be. 


University Washington 
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CRITICAL ANALYSIS STANDARD GERMAN TEST 


THE SELECTION standardized modern language test requires 
careful consideration the characteristics criteria good 
examination. According test experts the criteria good test 
are validity, reliability, adequacy, objectivity, administrability, 
scorability, comparability, economy, and utility, which undoubtedly 
represent the most important features considered. Let 
emphasized, here and now, that validity and reliability are regarded 
the most significant criteria. 

standardized achievement test one that consists exercises 
which have been selected the light current teaching emphasis 
and curricular content and which have also been evaluated statisti- 
cally inherent difficulty plus the fact that the test itself 
accompanied norms which permit the interpretation the results 
pupil reactions the test terms levels achievemert. 
clear that present-day emphasis upon the individualization educa- 
tional activities makes both desirable and necessary secure 
adequate and valid data concerning each learner. 

Let now apply the aforementioned criteria critical 
analysis standardized German test: 


Introduction 


Title: Columbia Research Bureau German Test. Form Purin 
and Ben Wood, and published World Book Company, Yonkers-on- 
Hudson, New York (1926). The test provided with Manual 
Directions, Scoring Key, Class Record, and Report Author. 

Purpose: The test was designed provide colleges and high schools with 
more reliable, valid, and comparable measures achievement German 
than afforded traditional German examinations. 

Contents: The test consists three parts. Part vocabulary test the 
multiple-choice type, consisting 100 German words, each which 
followed four five English words. Part comprehension test, 
comprising statements German, graded difficulty—the authors 
not tell how the gradation was achieved. Part III grammar 
test, composed 100 English sentences, each which followed 
incomplete translation, which must completed the examinee. 


Critical Analysis 
Validity 
the validity test meant the degree which measures 
what purports measure. The validity coefficient has been found 
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correlating the scores the test with college grades German 
courses and with Regents examination grades. The correlation 
the former .70, and that the test scores and Regents examina- 
tion grades .73. When one considers the subjectivity teachers’ 
grades these correlations seem somewhat high. The test possesses 
statistical validity because the computation the correlation has 
been made between test scores and teachers’ grades well scores 
test designed for the same type use. Since the content the 
test based large sampling the fundamentals common 
majority modern language courses also has curricular validity. 


Reliability 


the reliability test meant the degree which test 
consistent and accurate measuring what purports measure. 
The reliability test generally ascertained computing the 
correlation between two equivalent forms the test finding 
the degree relationship between random halves the same form 
the test, and estimating the reliability the whole from the 
reliability half the test means the Spearman-Brown 
Prophecy Formula. this latter method the authors found the 
reliability coefficient the German test whole .96+. 
The reliability coefficients for Parts II, and III were .92, .80, and 


.95, respectively. 


Adequacy 


adequacy meant the degree which test samples suf- 
ficiently widely that the resulting scores are representative rela- 
tive performance the areas measured. The test was administered 
2276 pupils from the high schools the State New York. 
would have met the criterion adequacy greater degree 
these pupils had been better distributed geographically. Adequacy 
sampling essential the reliability test. The authors state 
that the brevity the responses which the examinee must give 
the test makes possible examination only minutes’ dura- 
tion broad and varied sampling grammatical elements. The 
writer the opinion that the sampling has been weak both 
breadth and variety because the 100 items Part III dealing 
with grammar there are essentially concerned with verb forms— 
there relatively limited sampling grammatical functions. 
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Objectivity 

objectivity test meant the elimination all bias, 
opinion, judgment the person who scores it. The scoring 
the test objective throughout. Parts and the responses 
the examinee are the form digits, plus signs, and zeros. 
Part III the student asked write one, two, three words 
complete the statement. 


Administrability 

The test meets high degree the criterion administrability. 
easy administer because the clear and simple directions, 
with sample responses, are printed the test blanks, that all 
the examiner has start the examination, preserve order, and 
call the time limits for each the three parts. Part III, however, 
the directions state that “each translation can completed cor- 
rectly inserting one, two, three words each blank.” This 
directive might misleading the examinee because there are two 
statements the test, numbers and 94, which require four words 
according the scoring key. 


Scorability 

The results test possessing scorability should obtainable 
simple, rapid, and routine manner commensurate with 
their importance. The scoring this test can done mechanically. 
Part III the scoring key gives only one answer for item 67, for 
which there are three possible correct responses; items and 
may also answered two ways. 


Comparability 

test which enables the user obtain from different adminis- 
trations the test results which have equivalent meanings meets 
the criterion comparability. The test meets this criterion because 
there are available duplicate forms the test and adequate norms. 
Specifically, the Manual Directions there are adequate tables 
norms adapted the age and grade levels for which the test 
intended and the types abilities measures. the use the 
available duplicate forms the test, results from testing before and 
after unit instruction can made comparable without the 
necessity using the same test twice. 
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Economy 


The cost testing should, and large, computed terms 
the validity the test per unit cost. This test which sells 
for less than five cents most certainly meets the criterion economy 
view the fact that meets satisfactorily the criteria 
good test. 


Utility 

meant the degree which test serves definite 
need. say that there need for more objective measurement 
achievement the modern foreign languages putting mildly. 
This test meets very real need, namely, the provision more 
reliable, valid, and comparable measures achievement German 
vocabulary, comprehension, and grammar. 


Evaluation 


Part instead the plan giving one German word 
followed five English words, has been suggested that one 
English word should accompanied five German words 
order compel the examinee concentrate upon German words 
instead upon English words.* would step farther sug- 
gesting that all the words German that the situation might 
one-language basis making for maximum thinking the 
language the test. the 100 items this section the test 
there are words followed five choices and nine words each 
which accompanied four choices. would have been tech- 
nically better all the items were followed five choices. 
generally recognized that the same number alternatives for each 
item preferable for ease correction for guessing. 

Part which deals with German statements the true-false 
type, there are the usual “determiners”, such as, alle (all), oft 
(often), nie (never), selten (seldom), and immer (always). Such 
specific determiners “always” and “never” occur false state- 
ments much more frequently than true statements. the other 
hand, the 39-36 distribution true and false statements excellent 
because not desirable have great disbalance between true 


and false items. 


Oscar Buros (Editor), The Nineteenth Forty Mental Measurements 
Yearbook. Rutgers University Press, New Brunswick, New Jersey, 1938. 
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questionable the present whether the value Part III, 
devoted grammar, sufficiently important merit one half 
the testing time. Grammar may have played major röle tradi- 
tional modern language courses, but should hardly play similar 
réle present-day courses. Here are some technical weaknesses that 
should noted: Item “My aunt has arrived. Meine Tante 
has practically been answered for the examinee the 
second sample “Your friend has arrived. Ihr Freund (——) 
(ist angekommen)”; item may answered three ways al- 
though the scoring key gives but one; item has two possible 
answers; items and practically test the same principle; item 
may have two answers; items and test the same principle. 

Since has been shown that the Columbia Research Bureau 
German Test meets high degree the all-important criteria 
validity and reliability, valuable measuring instrument. The 
value the test the classroom teacher directly proportional 
the extent which the results obtained are translated into improved 
teaching practices the part the teacher and improved learning 
conditions for the learner. Werke erkennt man den Meister. 


Rhode Island State College 
Kingston, Rhode Island 


GERMAN CULTURE ENGLISH LECTURE COURSES 


von Hore 


the growing trend offering, the undergraduate level, 
elective English lecture courses dealing with phases German 
civilization has run parallel soaring enrollment German lan- 
guage courses, can construe this development sign expan- 
sion and initiative. not though are delaying retreat 
forced upon dwindling registration. Freshmen and sophomores 
fill many sections lower division courses, generous sprinkling 
juniors and seniors leave few empty places upper division 
courses, and there even increase graduate students gladden 
our hearts. What the motivation then for transmitting students 
unable understand German the fruits, sweet and bitter, Ger- 
man culture? 

need not look for abstruse complicated reasons. There 
simply sizable portion students interested Germany but not 
interested majoring German. They want general view 
German civilization and insight into German intellectual life 
which courses offered other departments the university not 
afford them. Such students are prompted interests and aims not 
unlike those which lead the creation curricula the Hundred 
Great Books. Sample readings ‘Kulturkunde’ may have whetted 
their appetites for fuller presentations than possible elementary 
and intermediate language classes. Bibliographies that they received 
the time were rarely put use, for Spitteler pointed out: 
“Wenn man Euch zur Rechten die Tür zum Paradies auftäte und 
zur Linken einen Vortrag über das Paradies ankündigte, ihr würdet 
sämtlich Paradies vorbei den Vortrag laufen.” 

The first and obvious course given German literature 
English translation. Many universities are offering such courses. 
The question administrative jurisdietion, however, must de- 
cided wherever Department Comparative Literature exists. 
the University Southern California have elected incorporate 
literature two-semester course wider scope, offered the 
Department German and entitled “History German Civiliza- 
tion.” The brief bulletin description reads: “Positive and negative 
aspects German civilization. Survey and interpretation German 
art, literature, music, philosophy, social and political institutions.” 
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admittedly bold attempt much little time and yet 
less bold than tracing two semesters the development 
“Man and Civilization”, done many institutions. 

Selection subject matter German civilization course 
clearly depends the interests the instructor, and thus mem- 
ber the German department teaching the course will give 
prominent place literature and philosophy. Political history serves 
merely setting within which intellectual achievements occupy 
the center the stage. The most rewarding cultural subjects the 
first semester are Middle High German literature, mysticism, 
growth the universities, Luther, the Enlightenment, and the begin- 
ning classical German music with Bach, Händel, and Mozart. 
Political questions which should taken into consideration are 
mediaeval universalism, the far-reaching consequences the Ref- 
ormation, the Thirty Years’ War, the role Austria, and the 
evolution Prussia. 

The second semester offers the instructor unlimited choice 
material. Frequently one selects and discriminates with reluctance. 
the course now organized devote much attention per- 
sonalities. literature and philosophy: Kant, Goethe, Schiller, 
Fichte, Novalis, Schopenhauer, Hegel, Marx, Nietzsche, Freud, 
Rilke, Thomas Mann. music: Beethoven, Schubert, Schumann, 
Johann Strauß, Wagner. political life: Stein, Bismarck, Strese- 
mann, Hitler. Political questions demanding discussion are: the 
early nineteenth century fusion liberalism and nationalism, 1848, 
the second Reich and liberal currents, war, republicanism and 
national socialism, war, devastation and turmoil. underscore 
two apparently contradictory phenomena German life. one 
pole find romantic and mystical individualism, conveyed the 
concepts “Stimmung,” “Gemüt,” “Sehnsucht,” 
which find expression Dionysian culture best political 
phantasms worst. the other pole there stone-cold organiza- 
tion, autocracy, peremptoriness, “Führerprinzip.” The two poles 
were brought into one concept when, the nineteen-thirties, the 
term “Stählerne Romantik” came into vogue. 

While the selection subject matter depends the instructor’s 
interests, the point vantage depends his intellectual integrity. 
believes either “Am deutschen Wesen soll die Welt genesen” 
believes with Lucian Rydla: “Where the German draws 
breath the pest rages for hundred years,” his course will not 
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only obnoxious but pernicious. subjective slants are employed 
interpreting German civilization they must spring from thoughtful 
scholarship. 

the fall semester 1947/48 one-semester English lecture 
course entitled “Literary and Philosophical Backgrounds German 
Music” was added. Its aim present one aspect German cul- 
ture reflected the lives German composers, their röle 
within German civilization, their letters, their aesthetic, cul- 
tural, and political writings, their relationship literature and 
philosophy. The words the British music critic, Ernest Newman, 
might serve motto: “Some day the prose composers 
will utilized throw light their music and vice versa.” 
deepened understanding music not the chief objective the 
course, however. The manificent prose found the letters Mozart 
and Wagner and the polemics Schumann and Liszt match- 
less part German literature and aesthetics. The writing these 
composers enjoys literary significance that independent music. 

The major subjects discussed “Literary and Philosophical 
Background German Music” are: The social condition German 
composers the eighteenth century libretto and music drama from 
Mozart Wagner; the romantic interpretation Mozart; the 
aesthetics the Enlightenment and its theory music (Heinse, 
Schubart, Kant) the ambivalence Beethoven’s relation Goethe; 
literary, philosophical, and romanticism; Schopenhauer 
versus the Schopenhauerian Richard Wagner. Attention drawn 
the evaluation placed upon music within German civilization, con- 
trasting Kant’s view music the lowest form art with the 
Romantic estimation music the highest. 

While the music course will offered the first semester 
each academic year, second course has been prepared for the 
second semester and will given 1948. Since its subject 
philosophy, however, the class will sponsored the School 
Philosophy. According arrangement with the latter, Professor 
Marcuse, the instructor, conjunction with the chairman the 
Department German will list the course frequently 
deemed desirable. Its name: “German Philosophy the Nineteenth 
Century.” Since required for German majors, inter- 
relation between philosophy and literature will stressed. 
sure, hope welcome students from other departments and 
divisions the university well. introduction the new 
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thought the nineteenth century will provided discussions 
Goethe’s philosophy which, stressing the harmony nature 
and spirit, was characteristically non-idealistic, unromantic, and 
pre-existentialist. Within the main body the course the four chief 
eurrents German philosophy the nineteenth century will 
traced. 

The metaphysics idealism (Fichte, Schelling, Hegel) which 
derived from Kant’s “subjeetivism” and which exerted influence 
from the beginning the century the eighteen forties. Note: 
The three following movements are presented developing 
opposition individual fundamental aspects the metaphysics 
idealism. 

Opposition the rationalist aspect German idealism 
was first expressed the romanticism Novalis and Friedrich 
Schlegel and later its classical formulation Schopenhauer. 
The effect this movement can followed throughout the entire 
nineteenth century. 

Opposition idealism, but not its rationalist content, 
non-dialectical and dialectical materialism (Feuerbach, Marx, 
Haeckel, Biologism) and its influence since the middle the 
nineteenth century. 

Opposition philosophical systems such, metaphysical 
principles such, all dogma, all objective ethics, expressed 
the existentialism Kierkegaard, Richard Wagner (Ring des 
Nibelungen), and Nietzsche. Emphasis placed the fact 
that the anti-metaphysical attitude this existentialism was not 
inspired positivism, which was great importance for Europe 
but relatively small importance for Germany. 

have mind fourth and last course offered 
English: “German Literature and Politics.” The title fashioned 
after John Dewey’s German Philosophy and Politics. en- 
vision the course now the subject matter would treated under 
three headings: study literature foreshadowing political 
events. study literature reflecting political events. study 
literature fighting for political ends. 

The choice courses offered English given institution 
depends course the educational policy the institution and 
the special interests and abilities its staff members the 
Department German. departmental discussion such English 
courses often brings light unused talents the staff. Plans should 
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made accordingly, for variety possible courses Germany 
can taught more capably and more interestingly professors 
German than representatives the social sciences. Therein 
lies our incontestable justification for lecturing English about 
German culture. 


University Southern California 
Los Angeles, California 
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CRITICISM CHARLES HENRY MELTZER’S 
TRANSLATIONS HANNELES HIMMELFAHRT 
AND DIE VERSUNKENE GLOCKE 


HELEN EMERSON 


For number reasons seems logical expect that the near 
future more people than ever before will interested reading 
foreign literature English translation. The second World War and 
the accompanying developments air transportation have brought 
formerly remote cultures close together. shall, almost without 
willing it, find ourselves obliged informed about various civili- 
zations. 

course, not everyone has the time the inclination master 
several foreign languages, even one; but because the in- 
creasing proximity all parts the world, seems likely that 
even the average reader will become more curious than formerly 
about the works foreign writers and, therefore, interested 
reading translations when cannot read the original. 

The teacher literature will find more than ever that the study 
any one literature becomes, perforce, study comparative 
literature, the interconnection world cultures reveals itself 
with growing clarity. Since even the most accomplished among the 
teachers literature cannot master all languages, much less expect 
young students so, will necessity depend some degree 
upon translations. That why there especial need present 
for adequate translations the writers whose works are studied 
English translation our colleges and universities; and even the 
best English versions should revaluated sure that they meet 
the demands the day. With this thought mind, have under- 
taken examine critically some the English translations 
Gerhart Hauptmann’s dramas which are frequently used college 
literature classes. 

Because limitations space, only two the plays have 
been chosen for examination. They are Hanneles Himmelfahrt and 
Die versunkene Glocke. These two were selected because they are 
often studied literature courses exemplify the transition from 
the realistic the poetic, symbolist drama the nineteenth century. 

The translations treated the present article are found the 
fourth volume the authorized Lewisohn edition Hauptmann’s 
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dramatic works, The quotations from the original German texts are 
taken from the Fischer edition, Das dramatische Werk, 1932. 


HANNELES HIMMELFAHRT 

The translation Hanneles Himmelfahrt contained the Lewi- 
sohn edition Charles Henry Meltzer. Used the spring 1894 
the Fifth Avenue Theater, New York, was first published 
Doubleday and McClure Company 1898 and then, revised form, 
Doubleday Page and Company 1908. Mr. Lewisohn has used 
the 1908 version Meltzer’s translation his edition, adding some 
changes his own. 

translating the prose portions Hanneles Himmelfahrt, Melt- 
zer apparently aimed literal rendering the German text 
possible and deviated from only few unimportant points. 
makes attempt, wisely think, approximate English 
Hauptmann’s use Silesian dialect, but contents himself with in- 
dictating that those characters who speak dialect the original play 
all belong the unlettered class. does this the use such 
expressions “ain’t”, “ain’t no” and “yer”, which are heard among 
unschooled people. Because evidently did not listen the speech 
any particular group individuals when making his translation 
the dialect portions the play, these often lack authenticity. 
They are something constructed from the imagination, not from 
observation. Where, for example, did Mr. Meltzer hear people say— 


Come, speak out and ha’ done with 
“Little ones they be. bigger nor 


example the treatment the metrical portions the 
drama, found the Lewisohn edition, quote below lyric which 
found the first act, together with the English version the 


same: 
Auf jenen Hügeln die Sonne 
Sie hat dir ihr Gold nicht gegeben; 
Das wehende Grün den Tälern, 
hat sich für dich nicht gebreitet. 


Das goldene Brot auf den Äckern, 

Dir wollt den Hunger nicht stillen; 
Die Milch der weidenden Rinder, 
Dir schäumte sie nicht den Krug. 


Translation, 64. 
pp. 57-58. 
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Hanneles Himmelfahrt, Act pp. 34-35. 


Die Blumen and Blüten der Erde, 
Gesogen voll Duft und voll Süße, 
Voll Purpur und himmlischer Bliue, 
Dir säumten sie nicht deinen Weg. 


Wir bringen ein erstes Grüßen 
Durch Finsternisse 
Wir haben auf unsern Federn 
Ein erstes Hauchen von Glück. 


Wir führen Saum unsrer Kleider 
Ein erstes Duften des Frühlings; 
blühet von unsern Lippen 

Die erste Röte des Tages. 


leuchtet von unsern Füßen 
Der grüne Schein unsrer Heimat; 
blitzen Grund unsrer Augen 
Die Zinnen der ewigen 


The sunlight that gleamed the mountains 
Gave nothing thee its gold, 

The wavering green the valleys 

For thee ne’er its wealth would unfold. 


The life-giving grain ripened 

Thy craving for bread did not heed. 
The kine they grazed the meadows 
Denied thee their milk thy need. 


The buds and the blossoms around thee 
Whose sweetness delighted the day, 
Their glory azure and purple 

Ne’er shed the shard thy way. 


heavenly greeting bring thee 
From out the darkness space, 
And the tips our radiant pinions 
Are touched with God’s grace. 


the hem our raiment bring thee 
The fragrance and joy the spring, 

The rose the morn, newly born, 

our lips bring. 
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The mystic green glow our Homeland 
Illumines our feet the skies. 
The spires the City Eternal 
Shine deep our 
will noted that these verses are rhymed, whereas the 
unrhymed. Besides, the translation more wordy and sentimental 
diction than the German text. 


“The kine they grazed thy meadows 
Denied thee their milk thy need” 


not accurate rendering 


“Die Milch der weidenden Rinder 
Dir schiimte sie nicht den Krug”. 


Moreover, suppresses entirely the imagery the last verse. 


“The rose the morn, newly born, 
our lips bring” 
not clear. Does the translator have mind the color rose the 
flower? Hauptmann’s verse leaves doubt one’s mind his 
meaning and conveys definite image, 
“Es bliihet von unsern Lippen 
Die erste Röte des Tages.” 

fact, Meltzer misses the freshness and vividness Haupt- 
mann’s verses his translation this lyric. 

The longer metrical passages Hanneles Himmelfahrt are very 
freely treated Meltzer’s version and undergo many changes which 
often reveal lack poetic taste and skill the part the trans- 
lator. The German verses present many difficulties, which Meltzer 
tries solve resorting paraphrase. does this his render- 
ing the following lines: 

Auf den weißen, weißen Straßen sind Blumen gestreut, 
Von den Türmen klingt ewiges 


Maigrün sind die Zinnen, von Frühlicht beglänzt, 
Von Faltern umtaumelt, mit Rosen 


This passage offers the translator some hard problems. has the 
difficulty rhyme and the difficulty finding English equivalents 
for the compound adjective “Maigriin” and the participial ad- 
jectives “beglänzt” and “umtaumelt”. Adjectives modified sub- 


Translation, pp. 41-42. 
Hanneles Himmelfahrt, Act II, 51. 
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stantives are unusual English, and the participial adjective 
used German foreign English usage. 

Meltzer’s solution for these difficulties expand the image 
which lies implicit the compressed forms the German. Thus, 
the translation “Auf den weißen, weißen Straßen”, the attributive 
adjective made more specific than the original; the nuance 
settled once and for all “silver white”. “Umtaumelt’ replaced 
two verbs, the banal “frolic and play”; and “Maigrün” and 
“beglänzt” are untied the phrase “rich robed the mosses 
May.” The single word “Hochzeitsgeläut” expanded into three 
separate words, “chiming joybells”, which not accurate 
translation. the first line, the single word “Blumen” replaced 
the more specific, and hackneyed, “lilly and rose”—it would 
seem, meet the demands rhyme. 

its silver-white streets blow the lily and rose, 
its steeple the chiming joy-bells grows. 

The beautiful butterflies frolic and play 

its ramparts, rich-robed the mosses 


Meltzer’s translation the following lines shows even more 
clearly that has made, not translation, but adaptation 
Hauptmann’s verses which more prolix than the original, which 
fails reproduce either the imagery the melodic flow the 
German and which is, also, rather bad poetry: 


Zwölf milchweiße Schwäne unkreisen sie weit 
Und bauschen ihr klingendes Federkleid; 

Kühn fahren sie hoch durch die blühende Luft, 
Durch erzklangdurchzitterten Himmelsduft. 

Sie kreisen feierlich ewigem Zug, 

Ihre Schwingen ertönen gleich Harfen Flug, 
Sie blicken auf Zion, auf Gärten und Meer, 
Grüne Flöre ziehen sie hinter sich her.’ 


Swans, twelve, soft snow, ring them round the sky 
And their wings thrill the air with sweet sounds they fly. 
And louder and louder the symphonies swell 

Till their resonance reaches from heav’n hell. 

Forever and ever, through aeons unending, 

With music majestic their progress attending, 

They soar above Zion and meadow and sea, 

And their path made lambent with 


Translation, 69. 
Hanneles Himmelfahrt, Act II, 51. 
Translation, 69. 
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Meltzer also resorts paraphrase his treatment the un- 
rhymed long verses the play. Here again one notes his tendency 
add the original, the following passage: 

Hüllt ein den schwachen, ausgezehrten Leib, 

Den Frost geschüttelt, Fieberglut gedörrt, 

Sanft, daß sein krankes Fleisch der Druck nicht schmerze; 

Und weich hinschwebend, ohne Flügelschlag, 

Tragt sie der Wiesen saft’ge Halme streifend, 

Durch linden Mondenschimmer liebreich hin. 


Surround her weak and wasted little frame 

With comfort and with warmth and keep her free 
From frost and fever, pain and weary woe, 

tender with her. Shield her from rude touch, 
And bear her swiftly pinions light, 
Above the waving grasses the lea, 

Beyond the shimmering wastes moonlit space.” 


The next five verses the original are omitted Meltzer’s trans- 
lation, and the last two are paraphrased: 


frühen Strahl des neugegornen Lichts, 
Und liebliche Musik schlingt ihr ums Herz.” 


Bid her repose, free now from tear and sigh 
And witch her soul with gentle harmony.” 


the whole, Meltzer’s translation far from attaining the 
poetic level the original. The sentimental diction his English 
version reflects some extent the literary taste his day. But now 
cries for revision, not simply because the taste the American 
reading public has improved the meantime far poetry 
concerned, but because Meltzer’s style obscures more than reveals 


the spirit the original. 


VERSUNKENE GLOCKE 


1899, Doubleday, McClure published another translation 
Charles Meltzer under the title, The Sunken Bell, Fairy Play, 
Freely Rendered into English Verse. This the version Die ver- 
sunkene Glocke which included the authorized Lewisohn edition 


Hanneles Himmelfahrt, Act II, 51. 
Translation, 69. 
Hanneles Act II, 52. 


Translation, 70. 
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Hauptmann’s dramatic works. The title gives clue the char- 
acter Meltzer’s work. His aim recreate English the spirit 
the German play, and his work must judged the light this 
aim. However, often shows the same lack poetic feeling that 
marked his treatment Hanneles Himmelfahrt; and exercises 
freedom without compensating balance taste and discretion, 
that only partially realizes his goal. This becomes clear when 
few passages the original are compared with Meltzer’s version 
the same. 

The following lines taken from the first act are spoken the 
elf, Rautendelein. They characterize her once blithe, hoyden- 
ish being: 


Bocksbein! Zottelbein! 


Jage dein Moosweiblein! 

Ich bin sauber und schlank. 

Geh mit deinem Ziegengestank! 

Geh deiner lieben Frau Schrat, 

die alle Tage ein Kindlein hat, 

des Sonntags dreie das macht ihrer neun: 

neun schmutzige, klitzekleine Springschrätlein 


translating these verses Meltzer uses rhymed iambic pentam- 
eter which gives his verses rhythm comparable that the 
original. His translation is, however, wooden and conventional. 

Go—woo the wood-wench. She may like thy shanks! 
Or—go thy dear partner, who—they say— 
Another baby bears thee every day; 


Except Sundays, when, early morn, 
Three dirty little brats thee are 


Die versunkene Glocke much rooted Silesian soil any 
full Silesian folk-lore; and one the characters, the old wood- 
woman, the Wittichen, speaks Silesian dialect. Meltzer has rendered 
her speeches archaic English which smacks much more the 
study than the soil any known locale. 

Luß deine Noarheeta 

mit oarma Gebirgsleute. 
Gellwull, Gloaskirbla imstussa 
Oder Hundla derbussa, 


Die versunkene Glocke, Act 260. 
“Translation, 79. 
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Handwerksburscha ei’s Moor verfiern, 
doaß muß Hoals und Beine 


Fool, thy knavish antics cease! 
Leave our mountain fold peace! 
Ay, pleases thee vent thy spite 


the poor glass workers! Thou bite 
Stray dogs lead lost travelers into fogs 


And see them floundering the moorland 


Such bookish doggerel far removed possible from Haupt- 
mann’s rugged and knotty verses quoted above. The same criticism 
applies Meltzer’s translation the following lines, taken from 
one the Wittichen’s speeches: 

DoaB dich doch’s Blaufeur! 


zieht mir Schulmeester uff Hoals, 
Pfoaffa uba druf.” 


Now may the lightning strike thee! 
Wouldst hang schoolmaster about neck, 
And eke 


Meltzer’s translation the last quoted lines not only very 
artificial sounding but also inaccurate. “Zieht mir uffa Hoals 
(Zieht mir auf den Hals) means not “hang about neck,” but, 
“get track” “set me.” 

Occasionally, the verses, Meltzer changes figure 
speech without apparent reason. The lines quoted below are 
spoken Rautendelein: 


bin ich nicht schén, wie Freya? Ist mein Haar 
aus eitel Sonnenstrahlen nicht gemacht, 

daß es, rotglühend, wie ein Klumpen Gold, 
Wiederschein des Wassers unten leuchtet?” 


fairer; fair Freya. Not for naught 

hair was spun out the sunbeams red 
shine, golden glory, even the sun 
Shines us, noon, from out lake.” 


Die versunkene Glocke, Act 271. 
93. 
Die versunkene Glocke, Act 272. 
Translation, 94. 
Die versunkene Glocke, Act 258. 
Translation, Act 77. 
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the original, Rautendelein compares the reflection her red 
hair lump gold shining the water; Meltzer’s version her 
hair likened the reflection the sun, shining from the water. 
The simple and expressive “rot glühend” rendered the more 
pretentious and rather commonplace “in golden glory”. The phrase 
“even as” conventional and Moreover, Meltzer disre- 
gards the setting. Rautendelein leaning over well; 
translation suggests that she seated lake. One may ask 
whether this change, which serves useful purpose, justified. 

the passage quoted below, Meltzer uses rhyme, whereas the 
original unrhymed, and his verse regular rhythm where the 
original irregular. was evidently striving emphasize certain 
whimsical quality native the German verses, but here produces 
only jingle. 


Kann ich nicht tanzen, mach ich ein paar Spriinge, 
wie sie der schnellste Steinbock mir nicht nachmacht. 
Gefällt nicht (lüstern): weiß ich n’en 

andern Sprung. 

Komm einmal mit mir, Nixlein, den Busch; 

dort ist ’ne Weide, alt und ausgehöhlt, 

die Hahnkrat nie gehört und Wasserrauschen: 

dort will ich dir das Wunderpfeiflein schneiden, 
wonach sie alle tanzen.” 


Nay, I’m dancer; but know leap 

Would make the mountain-goat with envy weep, 
that won’t for thee, know game 

Will please thee more, nay Nixie, fly with me; 
I'll show thee the woods willow tree 

All hollowed out with age, where never came 
The sound babbling brook, nor crow cock. 
There, the shadow some friendly rock, 

cut for thee, own, the wond’rous pipe 
All maids must dance to.” 


the original German verses, the clause, “wie sie der schnellste 
Steinbock mir nicht nachmacht,” has earthy flavor which 
keeping with the Satyr-like Waldschrat, who the speaker. Meltzer 
changes these verses rhymed couplet that has skipping 
rhythm, and the line, “Would make the mountain goat with envy 


Die versunkene Glocke, Act 260. 
Translation, 79. 
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weep,” touches the grotesque. Meltzer, somewhat prudishly, 
seems, omits the stage direction, 
Stöszt jetzt auf, zerbricht mir mit eins 


das schwarze Spiegelrund, darin ich mir 
von unten her lustig wiedernicke.” 


should bob now, the glass he’d break 
That such bright answer nod doth 


the English version cited above, the charming naturalness 
the original has been distorted meet the exigencies rhyme 
scheme. The verses scan correctly, but the poetry has been drained 
away. Moreover, one asks why Meltzer used rhyme the first place 
and what anything was gained doing so. 

Meltzer’s aim was reproduce English verse the spirit 
Hauptmann’s Versunkene Glocke, has failed part. For his 
translation lacks the very quality the original which seemed 
most anxious convey, namely, that whimsical lightness; and 
one misses other qualities, perhaps equally characteristic the 
play—its closeness the soil and the naturalness its diction. 

handling the more serious portions the drama, however, 
Meltzer more successful, comparison his version with the 
original reveals. 


Wer mir mein Werk bezahlt? Pfarrer, Pfarrer! 
Wollt Ihr das Glück beglückt? den Lohn belohnt?— 
Nennt immerhin mein Werk, wenn ich nannte: 
ein Glockenspiel! Dann aber ist eines, 

wie keines Münsters Glockenstube 

noch umschloß, von einer Kraft des Schalles, 

Urgewalt dem Frühlingsdonner gleich, 

der brünstig brüllend den Triften schüttert; 
und so: mit wetternder Posaunenlaut 

mach verstummen aller Kirchen Glocken 

und künde, sich Jauchzen überschlagend, 

die Neugeburt des Lichtes die 


Who pays for work? Oh, Father, Father! 
Would you give joy gold 
name it, and the name you 

Call great work—a chime! But ’tis chime 


Die versunkene Glocke, Act 258. 
Translation, 77. 
Die versunkene Glocke, Act III, 324. 
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Such minster the world has seen 

Loud and its mighty voice. 

Even the thunder storm sounds, 
Rolling and crashing o’er the meads Spring. 
Ay, the tumult its trumpet tones, 

All the church bells earth shall strike dumb. 
All shall hushed, through the air rings, 
The glad new Gospel the new-born 


general correspondence movement between the verses the 
original and those the translation apparent. The translator has 
also caught something the full and sonorous tones the German 
is, course, possible point out certain weaknesses. For 
example, “and” used the sense “if” archaism and not 
the spirit the original, which avoids such falsely poetic expres- 
sions. The same might said the use “even as” for “just as” 
“like.” The last three lines the translation represent decided 
drop from the poetic level the preceding ones. “All the church 
bells earth shall strike dumb,” quite aside from its un-English 
word order, has jerky rhythm due the succession mono- 
syllables, and “As through the sky rings” decidedly weak 
substitute for “sich Jauchsen überschlagen.” 

Perhaps some the most beautiful lines the drama are those 
spoken Heinrich, the hero, which are once paean joy and 
confession faith: 

aber treten alle wir ans Kreuz 

und, noch Tränen, jubeln wir hinan, 

endlich, durch der Sonne Kraft erlöst, 
der tote Heiland seine Glieder regt 

und strahlend, lachend, ew’ger Jugend voll, 

ein Jüngling den Maien niedersteigt.” 


rendering these lines into English, Meltzer touches one 
the high points his translation: 


Then shall all draw nearer the Cross 

And, still tears, rejoice, until last 

The dead Redeemer, the Sun set free, 

His prisoned limbs shall stir from their long sleep, 
And, radiant with joy endless youth, 

Come down, Himself youth, into the May.” 


Translation, 159. 
Die versunkene Glocke, Act IV, 325. 
Translation, 160. 
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Meltzer’s translation these verses good that one cannot 
help wishing perfect. Hauptmann gives ineffable charm his 
description the risen Savior using the word “lachend.” this 
one word feel the innocence and the human warmth Heinrich’s 
ideal and its unconventionality. Meltzer describing the Savior 
“radiant the joy endless youth,” has failed convey either 
the imagery the original, which amplifies, its striking bold- 
ness. 


conclusion, may said that Meltzer’s translation Die 
versunkene Glocke represents advance over his version Han- 
neles Himmelfahrt. Nevertheless, examination both shows that 
there still much done before the English-reading public has 
available translations these dramas which adequately convey both 
the spirit and sense the original. Meltzer’s translations were made 
the end the last century; they reflect large part the average 
literary taste his day. But, has been said before, this not 
defect itself. Meltzer’s sentimental diction and his rather prolix 
verses are criticized only because they obscure the true quality 
Hauptmann’s work. still must wait for translator who will 
his task with ear more keenly attuned Hauptmann’s in- 
dividual rhythms. 

must remembered, also, that several generations students 
have grown since Meltzer’s translations were made. the last 
twenty-five years poetry has undergone notable revival the 
United States; distinguished verse more commonly read now than 
was the America Meltzer’s day. wish interest young 
people German literature through the medium English transla- 
tions, shall have present versions that will appeal genera- 
tion nourished Frost and Robinson, Sandburg, Crow, and the 
Benéts, mention only few American poets whose work has 
helped set the standard literary taste our time. 


Arlington, Virginia 


TRANSLATION AND THE READING OBJECTIVE 


REICHERT 


the fact that the literature modern language teaching has 
for the past thirty years more concerned itself primarily with 
reform and revitalization, despite the publicized success modern 
“intensive” and eclectic methods, and the general belief that lan- 
guage teaching has taken great strides forward under the stimula- 
tion war-time needs, the grammar-translation method pres- 
ent quietly reestablishing its position, under the claim meeting 
the reading objective best. few examples will indicate the trend. 

Huse his latest book' draws black-white distinction 
between the ability read and the ability speak,? and, after 
asserting that linguistic speaking skills are general sign 
intellectual categorically denies the value speaking 
ability for attaining the reading objective, using the analogy that 
the former unnecessary and wasteful for the accomplishment 
the latter the ability play baseball for full appreciation 
baseball Huse feels that “the skill somewhat vaguely 
defined ‘reading knowledge’ could given precise definition 
specifying certain number items the word frequency and 
idiom lists for given period other words, reading 
knowledge equivalent knowledge vocabulary. shows 
understanding the dangers translation, yet feels that “in those 
cases where the main dependence must individual, independ- 
ent study, the most effective means enforce attention, provide 
for practice, would still offer words phrases for translation, 
use less confusing term, for practice Obedience 

Huse: Reading and Speaking Foreign Languages, Chapel Hill 
(University North Carolina Press, 1945). 117 pages. 

pp. 26-41. Cf. also, Huse: “Reading and Understanding,” Studies 
Philology (July 1945), 708. Here Huse follows similar line reasoning, 
yet speaks reading comprehension terms what the “sounds sym- 
bolize.” breaks reading down into the two aspects “mechanical reading, 
which the conversion written symbols into sound inner speech, and, 
the other hand, reading which implies, besides the possibility this conver- 
sion, understanding what the sounds symbolize.” 

pp. 3-13. 

Ibid., 27. 

Ibid., 67. 

77. 
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this cautiously worded doctrine, combined with the already voiced 
belief that study the spoken language unnecessary and waste- 
ful for reading, leads one directly into translation method. 

progressive, better-known college the Middle West, new 
language program operation bearing the label, “the new, ex- 
perimental, language program.” Under this system, the six hours 
per week instruction are divided during the first year fol- 
lows: two hours formal grammar instruction with exercises, two 
hours translation laboratory, one hour “reading,” and one hour 
oral-aural work using recordings. The feature considered most 
experimental the two hour laboratory with student assistants, 
which sentences are translated from English into the foreign tongue. 
Though the emphasis grammar and translation readily ad- 
mitted the departmental chairman, confident that the sys- 
tem will help meet the requirements the reading objective more 
adequately. 

recent months several prominent language teachers have said 
effect, “We should like teach our students the rudiments 
the spoken language, but with our small staff and huge enrollment, 
haven’t the opportunity for that sort luxury, and just 
teach them how read.” The sincerity these men beyond 
question, and yet every case where teachers have spoken this 
manner, beginning classes have dealt almost exclusively with gram- 
mar and advanced sections with translation. This response post- 
war enrollments may witnessed not only many small colleges, 
but also several our larger universities. 

That the situation stands today. For varying reasons, 
translation, with little application direct method techniques 
being increasingly advocated. And though little continues 
said about grammar, its importance translation beginning 
classes obvious, that have before what amounts 
renaissance the grammar-translation method, what some 
people term the “expected reaction.” 

Before examining the validity the revived claim that transla- 
tion best meets the reading objective, the most feasible method 
under present-day conditions, well inquire just what the ad- 
vocates translation have mind when they speak reading. 
they take reading its widest sense mean “the process learning 
interpret printed used the field education, 


Handschin: Modern Language Teaching, 1940, 186. 
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that the ability translate would itself considered 
adequately meeting the reading objective, they mean that 
translation the best means teach student read directly 
the foreign language without the interposition the vernacular? 

does not seem likely that even extremists would contend 
translation was end itself. the history modern language 
methodology, translation has since the turn the century never been 
considered more than tool and, while its merits have been clearly 
recognized and accepted, has consistently been pushed farther 
and farther the rear means teaching the reading foreign 
languages. sure, the Report The Committee Twelve 
(1898), which advocated the development “the ability read 
the foreign language with ease and without the interposition 
translation was still considered important means the 
accomplishment the stated end, although some oral work was also 
But with the advent the Coleman Report (1929) 
sharp distinction was generally made between reading and trans- 
Leaders the field language methodology during the 


Report the Committee Twelve the Modern Language Association 
America, Calvin Thomas, Chairman. (D. Heath, 1901), 28. 

Ibid., 35. “For any shorter course, should advise the ‘reading method’, 
accompanied, however, scientific training pronunciation drill, the 
rudiments grammar, and moderate amount oral practice.” 

The Teaching Modern Foreign Languages the United 


States, New York (Macmillan Co., 1929), 146. “—for, have seen, the 
Committee Twelve had mind translate, certainly for considerable 
period, when said read... 


Handschin: Methods Teaching Modern Languages (World 
Book Co., 1923), “Translation being done less and less,” 152, “Our 
present-day practice is, however, reduce translation minimum.” 

Cheydleur: “Attainment the ‘Reading Method’,” Experiments 
and Studies Modern Language Teaching, compiled Coleman (Univer- 
sity Chicago Press, 1934). Cheydleur compared the achievement classes 
following “reading method” with national norms, and concluded that more 
reading and silent reading without translation facilitated the acquisition 
reading ability French. 

Cole and Tharp: Modern Foreign Languages and Their 
Teaching (Macmillan Co., 1929), 126. “In course that emphasizes im- 
proved English, translation has place. course that emphasizes reading, 
will much less prominent.” 127, “There considerable doubt, further- 
more, the actual value translation developing the ability gather 
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only did not consider translation end itself, but felt that 
the reading objective was best met either “reading” direct 
method techniques. Fife, his contribution “Surveys Tend- 
encies Modern Language Teaching, 1927-1933,” concluded with 
some feeling: “New ideas seem germinate and take root with 
exasperating slowness. outworn methodology and threadbare 
dogmas continue hold the center the stage, with support but 
reiteration. During World War translation received 
minimum attention, the majority the books and articles 
written stressed the importance the spoken 

Since more probable, then, that the advocates translation 
are the opinion translation should serve the primary means for 
acquiring reading knowledge the language, the question may 
now raised whether translation can develop such skill. 

Again, reference may taken the numerous excellent studies 
the past, the experiments and 
the convictions the majority modern methodol- 
the recommendations the American Council Learned 
the experience many ASTP language teachers,?? 
and adequate answers found, but since the present proponents 


meaning from the printed page.” (These ideas are Cole’s since they already 
occur precisely the same pages his earlier book.) 

Palmer: The Language Learning Business (N. World Book 
Co., 1932). Palmer considered any translation before the student had good 
grasp the foreign language “travesty the word” (p. 198). 

Fife: Survey Tendencies Modern Language Teaching, 
1927-1933: Retrospect and Prospect,” Experiments and Studies Modern 
Language Teaching, Coleman, 1934, 48. 

*Cf. McDonald: The Influence the Army Specialized Training 
Program Methods Teaching Foreign Languages Civilian Classes (Uni- 
versity North Carolina Thesis, 1946), pp. 27-74. 

Buswell: Laboratory Study the Reading Modern Foreign 
Languages, 1927. “When the objective teaching foreign language ability 
read, perfectly clear-cut choice possible. direct method produces 
desirable reading habits; translation method does not.” (Taken from the 
summary Buswell’s experiment the Coleman Report, 150.) 

Cf. fn. 14. 

Cf. fn. 16. 

Cowan and Graves: Statement Intensive Language 
Instruction,” Hispania, XXVII (Feb. 1944), pp. 65-66. 

Cf. fn. 16. 
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translation feel that past language research outmoded and that 
war-time instruction especially cannot serve model for civilian 
purposes, should like draw from another source, own ex- 
perience both student and teacher. 

student, first languages, Latin and French, were learned 
according modified grammar-translation method. After three 
years study each, acquired considerable knowledge rules 
and forms, and rapidity decoding which almost approximated 
reading speed. However, for all efforts, both languages re- 
mained considerable mystery me, for though could decipher 
and analyze, could not really read either language. had be- 
come typical hop-skip-jump translator. 

German, next language, the situation was reversed. After 
several summers informal, direct method training, learned 
read associating the written symbols with the spoken words 
knew. Since basic vocabulary and sentence patterns were familiar 
me, sentence, which first glance appeared incomprehensible, 
usually yielded careful reading aloud (later, careful silent 
reading), that there was little inducement decipher. When more 
difficult texts introduced new vocabulary and difficult constructions 
seldom used the spoken language, did not hesitate translate, 
but only derive the meaning the individual words and con- 
structions. Such translation this stage learning was useful 
tool, for, since continually read German, aloud silently, there 
was danger acquiring the translation habit, and the new 
words, which were automatically pronounced whenever encountered, 
soon became associated directly with their meaning. result 
this procedure, was able after two years college German read 
fluently the language. 

prove myself that such direct method approach was 
fundamental real reading any foreign language, relearned 
French successfully while the University Illinois some years 
later and, the same way, elementary Spanish the University 
Wisconsin. the latter case, after auditing both conversation 
and lecture course for three months acquire rudimentary 
knowledge the spoken language, was able scan, Spanish, 
the more simple articles Tiempo. With German, French, and 
Spanish, then, preliminary, direct method approach had awakened 
that elusive but not all mysterious Sprachgefühl which 
prerequisite reading and which consists the last analysis 


— 
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nothing more than familiarity with basic vocabulary, intonation 
and sentence pattern. 

teacher the University Wisconsin 1944-1945, had 
the unusual opportunity being able participate experi- 
mental competition between the “direct” and the “traditional” 
(modified grammar-translation) methods, and teach classes 
both categories. Quite naturally, examination results showed little 
difference for the two types classes, since translation en- 
tirely adequate preparation for the decoding foreign language 
passages required examinations, but there was question that 
the direct method group had learned read the language while 
the traditional method group had learned decipher means 
their grammar rules. 

result these experiences, has become conviction 
that translation cannot and does not teach reading ability, and that 
the importance the spoken language for the purpose attaining 
the reading objective cannot overemphasized. 

opinion, the beginning language student faced with only 
two alternatives: either learns from the outset pronounce the 
foreign words and inflect the foreign sentences, learns 
translate them. There vague middle course. Whatever the 
satire and ridicule currently heaped the slogan, “the written 
language the symbol the spoken,” nevertheless remains 
irrefutable truth. Every writer preserves some degree his 
written style measure his spoken inflection, and transmits 
meaning, consequently, not only means words, but also his 
arrangement those words and the emphasis placed them. 
These latter phenomena, however, are nowise indicated the 
written sentence, and are presumed part the speech habits 
the reader. other words, reading requires more than knowl- 
edge grammar and vocabulary, demands prior familiarity 
with pronunciation, inflection, and sentence rhythm well; re- 
quires rudimentary knowledge the spoken language. Unless 
student can read sentence written foreign tongue with mean- 
ing-producing intonation, will immediately transfer the written 
symbols into language which can speak and will then derive 
his meaning from the spoken words that language. may be- 
come very adept this latter skill, did, but will still 
decipherer, not reader. 

Recourse has been taken late some opponents direct- 
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method teaching the findings modern psychologists who state 
that some people can scan whole sentences and even whole para- 
graphs glance without pronouncing being conscious the 
individual words. this may, most unlikely that these 
experts did not first begin speaking the language, and still less 
unlikely that they could not, requested, read the individual words 
with great fluency. Such expert scanning advanced skill which 
does not concern the beginner. 

There still remains considered the most potent argument 
the translationists, that overloaded teaching conditions make any 
form direct method teaching unfeasible present. partial 
answer, least, should like summarize briefly teaching method 
which used for the past two years Grinnell College instruct 
classes German between twenty and thirty students, the ma- 
jority whom, can say with considerable assurance, learned 
read the The method eclectic one based the 
principle the direct method, which seeks avoid the wastes 
excessive oral work and utilize moderation the time-saving 
devices both grammar and translation. The method 
means unusual, and, its general features, has been advocated 
numerous methodologists since the time Jespersen. The reason 
presenting this time because has worked fairly large 
classes, now, when contended that direct method techniques 
cannot successfully employed. 

The course opened with two weeks what the ASTP was 
called mimicry-memory procedure, establish rudimentary 
knowledge pronunciation, inflection, and sentence melody. pre- 
vent the formation incorrect habits pronunciation, only the 
English equivalent sentences were given the students for the 
first few days, and not until they had become thoroughly familiar 
with some fifty simple sentences did they receive the German sen- 
tences read. Contrary the belief that outside work cannot 
assigned oral the students not only were able practice 
these oral sentences outside, but did with great enthusiasm and 


Both the intelligence the majority students and the number 
teaching hours were above average these classes. However, con- 
viction that the same skill can also developed under less ideal conditions, 
that any difference results obtained would quantitative rather than 
qualitative. 

for example, Huse, op. cit., 77. 
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diligence, since they were both amazed and gratified find them- 
selves direct contact with the language soon. 

the beginning the third week, reading containing 
much interesting reading material, limited vocabulary based the 
Minimum Standard German Vocabulary, and the rudiments 
grammar, was introduced. offset the danger the formation 
the translation habit, much-reduced amount mimicry-memory 
practice, considerable reading chorus, and intensive rapid-fire 
questioning German (with answers allowed English where the 
going became rough), were employed. Occasional memorization 
short passages was required develop fluency and form basis 
for rapid question-answer routine. develop aural ability for 
silent reading, told well-known fairy stories German for from 
three five minutes approximately every other day, admittedly 
being expressive possible. still amazed how much pleasure 
mature students gain from the recognition these simple, familiar 
stories new garb. 

Further use the spoken language was stimulated the for- 
mation active German club, the discreet use songs class, 
and the presentation Christmas Play beginning students. 

Toward the end the semester, some forty pages outside 
reading were assigned Hagboldt Reader No. develop “exten- 
sive” reading ability for comprehension. 

Grammar was not neglected and was discussed logical units 
possible for from five ten minutes daily. However, grammar 
exercises were reduced minimum and fill-ins were not employed 
all. Practice consisted translating sentences from English 
German for one hour week. The time-consuming nature such 
translation and its uselessness for composition were fully recognized, 
but building sentences very carefully around very few words, 
that each new sentence used almost the same words the pre- 
ceding one and required merely, say, different tense word order, 
fifty sentences hour were translated and much functional 
grammar learned without tiresome vocabulary thumbing. 

Translation class was used sparingly and primarily the 
teacher explain difficult constructions. New reading selections, 
before being assigned, were read and explained the students 
reduce home translation. When lengthier and more difficult assign- 


Sharp and Strothmann: German Reading Grammar (Ginn 
Co., 1941). 
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ments made some outside translation inevitable, was impressed 
the students that translation was useful tool decode meaning 
but substitute for reading, and that they found necessary 
translate particularly difficult section, they had then also, after 
ascertaining its meaning, read the same section the language 
until “made sense,” else they would lose the reading skill 
already acquired and lose rather than gain familiarity with the 
language. Home preparations revealed that the students saw the 
point this argument. 

the second semester formal grammar was dispensed with and 
reading material greatly increased (400 Testing for com- 
prehension without resorting translation was still accomplished 
means brisk questioning German, However, the danger 
the formation translation habit decreased with the increase 
real reading ability, was often useful and time-saving this 
stage check the exact meaning difficult passages means 
translation. But sentence sentence translation the entire assign- 
ment was still avoided. 

the third semester “intensive” and “extensive” reading were 
further increased amount (475 pp.) and and the 
fourth semester the part the class which did not switch 
Scientific German but went Literary German was able read 
with accuracy and apparent enjoyment the following cross-section 
German literature: Knulp, Tonio Kröger, Jakobowsky und der 
Oberst, Kleider Machen Leute, Wilhelm 

for the other aspect present-day teaching conditions, the 
lack expert teachers, experience Wisconsin, where assistants 
were used the direct method, practice classes, showed that 
inexperienced teachers can accomplish considerable. After all, 


Texts read were Germelshausen (Visible Vocabulary Series, Heath, 
1946), Der abenteuerliche Simplizius Simplizzisimus (simplified Lichten- 
berger, Heath, 1945), and Das Rheinland (Crofts, 1942), total, 300 pp. 
One hundred pages easy outside reading were required. 

Texts used were Deutsche Kulturgeschichte (Crofts, 1937) and Deutsches 
Literatur-Lesebuch (Crofts, 1928), total, 329 pp. Cultural articles the 
Staatszeitung were also read (equivalent app. pp.). (This semester 
sought achieve cultural, “area” objective well.) One hundred and 
twenty pages outside reading were required. 

This class reading totaled 425 pages. Only one hundred additional pages 
were assigned outside reading because the amount and difficulty the 


class reading. 
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using the spoken language with beginners, vocabulary and structure 
should always the simplest, and conversation, other than the 
simplest questions and answers, should not aspired when 
reading the goal. With little preparation and practice, even 
inexperienced teacher can derive benefit from the use direct 
method techniques. 

The experience one individual counts for little this era 
statistical studies, that, were making claim originality, 
would rightly condemned for presenting insufficient evidence. 
However, should clear that what have done here merely 
offer own experience: first, further confirmation the conclu- 
sion reached many expert methodologists and statistical studies 
that translation primary means language instruction does not 
help meet the reading objective; and second, evidence that 
despite the difficult teaching conditions the post-war era, direct 
method techniques used sensibly and moderation can em- 
ployed the average teacher classes from twenty thirty 


with good effect. 


University North Carolina, 
Chapel Hill, North Carolina 


RAINER MARIA RILKES RELIGIOSE IDEEN 


Eva WUNDERLICH 


Einer der das Bild vom deutschen Menschen entstellt 
erscheint—entstellt teils durch seine eigene Schuld, teils durch 
törichte Verallgemeinerung der Welt—ist gut, eines Vertreters 
deutscher Kultur gedenken, der sich und seinem Lebenswerk 
deutsche Züge verkörperte, die völligem Gegensatz zum heutigen 
Zerrbilde stehen. 

Rainer Maria Rilke, der den ersten Weltkrieg als reifer Mann 
erlebte und verabscheute, kannte keinen Nationalismus. Sein Geist 
war nicht durch nationale Grenzen gebunden. suchte seine 
Freunde unter den Künstlern der Welt Ländern wie Frankreich, 
Rußland, Spanien. Tiefe Innerlichkeit, Selbstbessinnung, Suche nach 
dem Höchsten, nach Gott, sind die Merkmale, die ihn als deutschen 
Dichter und Menschen kennzeichnen. 

Einer der großen Kenner deutscher Literatur, Friedrich Gundolf, 
hat einmal von Rilke gesagt, man könne seine Schöpfungen wenig 
systematisch darstellen wie etwa den Flug einer Schwalbe. sei 
stets Übergang. Jedes seiner Werke sei schon der Schritt zum 
nächsten Stadium seiner Entwickelung. Das ist gewissem Sinne 
richtig. der religiösen Suche jedoch, d.h. dem, was Rilkes 
gesamter Philosophie Grunde liegt, war nicht ständigem 
Wechsel, war beharrlich. 

Stundenbuch, Rilkes lyrischem Glaubensbekenntnis (wenn 
wir nicht sein gesamtes Werk ein “Glaubensbekenntnis” nennen 
wollen) bewegen sich seine Gedanken drei Brennpunkte: Gott, 
Armut, Tod. 

“Ich kreise Gott” 


heißt Stundenbuch. Und einer der Geschichten vom lieben 
Gott erklärt er, nichts schreiben können, worin Gott nicht 
vorkomme. Daß Rilke stets ein Kruzifix seinem Zimmer hatte und 
das Neue Testament sein ständiger Begleiter war, bedeutet jedoch 
nicht, daß sein Gott der Heiland der Evangelien war. Sein Gott 
umfaßt sowohl den anthropomorphen Jehova der frühesten alt- 
testamentlichen Erzählungen als den der frühchristlichen Bibel- 
erklärer, der Und umfaßt auch die vergeistigte 
Gottesgestalt des Johannes-Evangeliums. Die Entwickelung von 
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Rilkes Gott spiegelt des Dichters eigene religiöse Konflikte wieder, 
die seiner Kindheit beginnen und schon seinen frühesten, noch 
unreifen Prosaschriften zum Ausdruck kommen. Die primitivste 
Form, der Rilke Gott darstellt, findet sich einem reiferen 
Werk, dem “Märchen von den Händen Gottes”. dieser Geschichte, 
deren Symbolik offenbar von einer Skulptur des von ihm verehrten 
Auguste Rodin, Main Dieu, inspiriert war, wird der Schöpfer von 
singenden Engeln gestört. während seiner schöpferischen Arbeit 
zugleich die bereits erschaffenen Dinge übersehen können, 
überläßt Gott die Erschaffung des Menschen seinen Händen. Die 
Rechte—allzu temperamentvoll—läßt den Menschen auf die Erde 
fallen, bevor Jehova ihn gesehen hat. handelt sich hier also 
einen weder allwissenden noch alles sehenden Gott, der sich nicht 
einmal für sein eigenes Werk verantwortlich fühlt. erinnert 
die gnostischen Interpreten der Bibel, die den Gott des Alten 
Testaments für schlecht erklärten und erst Neuen Testament 
einen guten Gott fanden, der dem Menschen die unsterbliche Seele 
verlieh. nun dieser Rilkesche Gott den von ihm geschaffenen 
Menschen überhaupt nicht kannte, bestraft er—in einem andern 
rechte Hand für ihre Voreiligkeit. schneidet sie 
und schickt sie auf die Erde, näheres über den Menschen 
festzustellen. Unten verwandelt sich die Hand Christus, wird 
—was wieder ganz gnostisch anmutet—ohne Gottes Wissen und 
Wollen gekreuzigt, und dann kehrt sie den Himmel zurück. Auch 
hier wieder ein unwissender, von Zorn und Neugierde geleiteter Gott. 
Beide Geschichten sind wohl dem Wunsch nach symbolischer 
Begründung der menschlichen Unvollkommenheit entsprungen. 
Rilkes Verzagen Anblick menschlicher Schwäche klingt auch 
den Versen des Stundenbuches: 


“Dein allererstes Wort war: Licht. 
war die Zeit. Dann schwiegst 
Dein zweites Wort ward Mensch und bange. 
Und wieder sinnt dein Angesicht. 
Ich aber will dein drittes nicht.” 


Rilkes Verzweiflung Gottes Weisheit ertönt wieder den bei 
Kriegsausbruch 1914 geschriebenen Worten: 


“Ist ein Wissender? Kann 
ein Wissender sein, dieser reißende Gott? 
doch alles Gewußte 
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Den von keiner Gnostik verzerrten Jehova finden wir zwei 
anderen Märchen, “Wie der Verrat nach Rußland kam” und “Das 
Lied von der Gerechtigkeit.” beiden Geschichten erscheint 
wie der Gott des Alten Testaments auf der Erde, nähert sich den 
Behausungen der Menschen und rechtet mit ihnen, ahnlich wie 
der Bibel mit Sara über deren späte Schwangerschaft streitet. 
Hier ist die Inkarnation des ethischen Prinzips, etwa wie den 
Volkserzählungen Tolstois. Wie bereits der Titel des einen Märchens 
zeigt, sind die Geschichten russisch beeinflußt. Bevor Rilke die 
Geschichten vom lieben Gott schrieb, war Rußland gereist und 
tief beeindruckt von der russischen Volksseele, von der Frömmigkeit 
und Demut, der Einfachheit und Kindlichkeit der russischen Bauern. 
Und doch würde die Gottes-Idee diesen zunächst naiv 
scheinenden Erzählungen weit über die Fassungskraft der russischen 
Bauern hinausgehen, die hier verherrlicht werden. Gott—eben noch 
plötzlich als grenzenlos groß bezeichnet und 
mit einem “Land” verglichen. ist das “Reich”, aus dem “das 
Brot für die Leute” kommt. Und nicht nur Brot, sondern auch 
Kleider, Tugenden, selbst Sünden, kurzum alles, alle “Dinge” 
weitesten Sinne dieses Wortes. 

Rilke spricht hier als Schüler der deutschen Mystiker, besonders 
Meister Eckharts und Angelus Silesius’. Beider Einfluß auf ihn ist 
spürbar bis Rilkes späteste Werke; der von Angelus Silesius 
sehr, daß wir manchmal nahezu wörtliche Übereinstimmung finden. 
Dinge, von Gott gemacht und gegeben, erscheinen den deutschen 
Mystikern als Eigentum und Verkörperung der Gottheit selbst. Und 
heißt bei Rilke: 

“Du mußt nicht bangen, Gott, sie sagen ‘mein’ 
allen Dingen, die geduldig sind”, 


und einem andern Vers: 

“Ich finde dich allen diesen Dingen, 

denen ich gut und wie ein Bruder bin.” 
Das höchste Kompliment, das Rilke den Dingen zollen kann, ist, 
daß sie den Kindern gleichstellt, wie z.B.: 


“Da muß werden wie die Dinge, 
anfangen wieder wie ein Kind”. 


ihrer Stellung den Kindern folgen Rilke sowohl als seine 
mystischen Vorgänger ganz dem neutestamentlichen Satz: “Wenn 
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ihr nicht werdet wie die Kinder Ehrfurcht vor Dingen und 
Kindern kommt zum Ausdruck der Geschichte “Wie der Fingerhut 
dazu kam, der liebe Gott sein.” alle Dinge göttlich sind und 
daher jedes Ding Gott enthält, wird Gott hier einem Fingerhut 
verehrt, der von spielenden Kindern zum Symbol erhoben wird. 

der Geschichte “Von einem, der die Steine belauscht,” ist das 
die Gottheit verkörpernde Ding Stein. Der Bildhauer, der imstande 
ist, die Marmor wohnende göttliche Schönheit dem menschlichen 
Auge sichtbar machen (in dieser Geschichte ist Michelangelo) 
wird somit zum Vermittler zwischen Gottheit und Menschen, etwa 
wie die Propheten des Alten 

Aber nicht allein die von Rilke besonders hoch geschätzte Arbeit 
des Bildhauers, sondern jede Kunst, jede Herstellung eines selbst 
unkünstlerischen Dinges ist nach Rilkes Ansicht eine Art 
Gottesdienst, jedem Dinge Gott sein wird. Wie hoch man 
auch Hymnen und Gebete werten mag, der Flickschuster, wenn 
einen Schuh besohlt, ist nach Rilke genau fromm wie der Maler 
eines Heiligenbildes oder der Gläubige, der verehrt. heißt 
Stundenbuch: 


“Es gibt Grunde nur Gebete, 

sind die Hände uns geweiht, 

daß sie nicht schufen, was nicht flehte; 
einer malte oder mähte, 

schon aus dem Ringen der Geräte 
entfaltete sich Frömmigkeit.” 


Eine andre Stelle: 
“Du wirst nur mit der Tat erfaßt” 


erinnert uns zwar Fausts Übersetzung des Johannes-Evangeliums: 
“Im Anfang war die Tat”, steht aber direkten Gegensatz zum 
Neuen Testament, Jesus Marias Anbetung weit höher wertet als 
Marthas Arbeit. 

Während seiner Reisen Rußland wurde Rilke besonders tief 
beeindruckt von einem Madonnenbild Moskau und von der 
Ergriffenheit der vor diesem knienden Bettler, die—wie einem 
Briefe schreibt—erst durch die Kraft ihrer Gebete die Gottheit 
schaffen. Diese mystische Idee, der wohl Erinnerungen Rilkes 
katholische Kindheit nachklingen, findet auch Stundenbuch 
Ausdruck: 
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“Wenn einer die Hände zusammenflicht, 
daß sie zahm 

und ein kleines Dunkel sind—: 

auf einmal fühlt dich ihnen werden.” 


löst sich allmählich Rilkes Gottesidee von der frühen Jehova- 
Schöpfergestalt und wird schließlich abhängig vom Glauben des 
“Ich weiß, daß ohne mich Gott nicht ein kann leben, 
Werd’ ich nicht, muß vor Not den Geist aufgeben” 


sagt Angelus Silesius Cherubinischen Wandersmann, und wir 
hören sein Echo Stundenbuch: 
“Was wirst tun, Gott, wenn ich sterbe 
Nach mir hast kein Haus, darin 
dich Worte nah und warm begrüßen, 
fällt von deinen müden Füßen 
die Samtsandale, die ich bin”, 


Die Inkonsequenz, die der Auffassung liegt, den Gott, den wir als 
Schöpfer aller Dinge anbeten, selbst erschaffen haben, wird von 
Filke früh erkannt und noch den Sonetten 
ausgesprochen: 

“Götter, wir planen sie erst erkühnten Entwürfen. 

Sehet, wir dürfen jenen erhorchen, der uns Ende erhört”. 
Gott Menschen und durch ihn erst erzeugt wird, ist nur 
logisch, daß Rilke und seine mystischen Vorbilder von Gottes 
“Geburt” uns sprechen. 


“Ich muß Maria sein und Gott aus mir gebären” 
sagt Angelus Silesius, und ihm folgend dichtet Rilke: 
“Ich bin der Vater, doch der Sohn ist mehr”; 
und andrer Stelle: 


“Ich darf dich wiegen wie ein Kind, 
und doch vollziehn sich deine Flüche, 
die über Völkern furchtbar sind.” 


Die Formulierung, Gott sei unser “Sohn” mag durch die neutesta- 
mentliche, Grunde viel ältere Bezeichnung vom “Menschensohn” 
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beeinflußt sein. Auch das Vorhandensein Gottes Menschen wird 
Johannes-Evangelium ausgesprochen. Ebenso beteuert St. 
Augustin, daß Gott seinem Innern trage. Jedoch die Idee von 
der Erzeugung Gottes durch den einzelnen führt unweigerlich 
einer individualistischen Gottesauffassung. ist darum nicht ver- 
wunderlich, daß Rilke den Aufzeichnungen des Malte Laurids 
Brigge fragt: “Ist denn möglich, daß Leute gibt, welche ‘Gott’ 
sagen und meinen, das wäre etwas gemeinsames?” 

wird Gott für den Mystiker mehr und mehr abstrakt, und 
ist nur konsequent, wenn Angelus Silesius sagt: 


“Gott ist wahrhaftig nichts, und etwas ist, 
ist er’s nur mir”, 


oder der sehr viel subtilere Meister Eckhart: “In Gott hat das 
gestaltlose Wesen Gestalt gefunden”. Rilke, der diese Lehre der 
Mystiker übernimmt, kommt dem Schluß, daß das einzige, was 
der religiöse Mensch tun könne, sei, der Gestaltung dieses 
Gestaltlosen mitzuarbeiten, ihm Form geben. verstehen wir 
die Verse: 

“Gott spricht jedem nur, ihn macht, 

dann geht schweigend mit ihm aus der Nacht. 

Aber die Worte, jeder beginnt, 

diese wolkigen Worte sind: 

Von deinen Sinnen hinausgesandt, 

geh bis deiner Sehnsucht Rand: 

gib mir Gewand”. 


Und Rilke gibt ihm “Gewand” einer großen Mannigfaltigkeit von 
Namen, wie z.B.: 


“Ich weiß, bist der Rätselhafte” 
oder: 
“Bei Tag bist das Hörensagen”. 


Rilke weiß wohl, daß keins dieser Gewänder groß genug ist, seinen 
Gott decken. Denn er, der einem Fingerhut enthalten ist und 
zwischen den gefalteten Händen eines Kindes ruhen kann, ist ge- 
waltig, selbst von der größten Kathedrale erfaßt werden. 
Darum warnt Rilke: 


“Und keine Kirchen,- welche Gott umklammern 


wie einen Flüchtling und ihn dann bejammern 
wie ein gefangenes und wundes Tier”. 
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Denn wie schon bei St. Augustin heißt: “Si comprehendis, non est 
Deus,” und Goethes Faust: “Wer darf ihn nennen ?,” gesteht 
auch Rilke: 


“Alle, welche dich suchen versuchen dich, 
und die, dich finden, binden dich 
Wort und 


Aber trotz dieser Einsicht gibt Rilke seine Suche nicht auf und be- 
kennt: 
“In tiefen Nächten grab ich dich, Schatz”. 


Für ihn wie für alle Mystiker ist charakteristisch, sich sehnen, 
sehnen nach dem Unerreichbaren. Man resigniert, aber man gibt 
nicht auf, nach der Vereinigung mit Gott streben. wie der 
Liebe—sagt Rilke—nicht darauf ankomme, daß man den gelieb- 
ten Menschen glaube, sondern nur darauf, daß man selbst bereit sei, 
werde der religiöse Mensch nicht erwarten, Goit besitzen oder 
von ihm geliebt werden. Nicht auf den Besitz komme an, 
schreibt Rilke einem Brief, sondern auf die Beziehung. Gott ist 
eine Tür. Wir beten wohl, daß diese sich öffne, aber Grunde wollen 
wir garnicht, daß sie dies tue. Schon einem seiner frühen Gedichte 


schreibt er: 


“Du darfst nicht warten, bis Gott dir geht und sagt: ich bin. 
Ein Gott, der seine Stärke eingesteht, hat keinen Sinn”. 

Ja, Rilke geht weit sagen, daß die Stärke unsrer Liebe durch 

die Unerreichbarkeit des Objekts bedingt sei, gleichviel sich 

Gott oder einen geliebten Menschen handle. müssen wir wohl eins 

seiner letzten Fragmente verstehen: 


“Du, der ich’s nicht sage, daß ich bei Nacht weinend liege. 
Weil ich dich niemals anhielt, halt ich dich fest”. 


Gott lieben wir, sagt Rilke, “den Gast, der wieder weiter geht”. 
Die tiefe Resignation, daß man Grunde durch Werbung Gott nur 
verscheuche, klingt noch den Duineser Elegien, der Engel die 
Stelle der Gottheit einnimmt: 


“Engel, und würb ich dich auch: kommst nicht. Denn mein 
Anruf ist immer voll Hinweg. 


Eng verbunden mit Rilkes Religion ist seine Auffassung der Armut. 


192 THE GERMAN QUARTERLY 


Sie ist von Gott gewollt, wie dies einer der Geschichten vom 
lieben Gott und vielen seiner Gedichte ausspricht. 


“Denn Armut ist ein großer Glanz aus innen” 


heißt Stundenbuch. Rilkes Liebe für das russische Volk war 
zum großen Teil durch dessen Armut bedingt. Seine Bewunderung 
für Tolstoi, den menschlich und politisch ablehnte, gründete sich 
auf dessen Kunst, diese Armut und die mit ihr verbundene tiefe rus- 
sische Demut darzustellen. Die russische Revolution, wie überhaupt 
jede auf Gleichmachung zielende Revolution, erregte Rilkes Mißfal- 
len, Armut der wahre Weg zur Reinheit und zur Beziehung 
Gott sei. Hier folgt der neutestamentlichen Lehre: “Wo dein 
Schatz ist, ist auch dein Herz,” aber—wie immer—auch den 
deutschen Mystikern, z.B. Angelus Silesius: 


“Sei arm; der Heilige hat nichts dieser Zeit, 
als was ungern hat: den Leib der Sterblichkeit”. 


Und wie Meister Eckhart lehrt, daß “ledig sein aller Dinge” die 
höchste Stufe der Freiheit bedeute und Christus das Prototyp dieser 
Freiheit sei, sagt das Stundenbuch von Gott: 


“Du bist der Arme, der Mittellose, 
bist der Stein, der keine Stätte 
der Bettler mit verborgenem Gesicht.” 


Fir den Jesus der Bergpredigt sowohl als fiir die deutschen Mystiker 
und Tolstoi ist ein Teil der selig machenden Armut die Armut 
Geist, d.h. die völlige Freiheit von weltlicher Klugheit. Rilke folgt 
ihnen und geht weit, daß seinem Gedicht “Der Narr” diesen 
als “Narren” bezeichnet. 

Arm sind für Rilke nicht nur die Besitzlosen und die Geistig-Ar- 
men, sondern alle Kranken und Verfolgten, alle von der Natur 
ihre Rechte Betrogenen. einer Gruppe von Gedichten, Die Stim- 
men, läßt diese “Armen” ihren Jammer hinausschreien. Ihre Klage 
ist bitter, aber sie wird einer Musik, bei der Gott aufhorcht. 

Untrennbar von Rilkes Religion ist seine Einstellung zum 
ist bezeichnend für den Dichter, daß Anfange seiner lit- 
terarischen Laufbahn Die Weise von Liebe und Tod des Cornets 
Christoph Rilke schrieb und daß seine reifsten Werke, die Duineser 
Elegien und die Sonette Orpheus—wie selbst sie seinen 
Briefen deutet—fast ausschließlich von Liebe und Sterben handeln. 
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Die sogenannten Letzten Gedichte und Fragmentarisches enthalten 
ebenfalls Verse über den Tod, und auch die Auswahl der von ihm 
übersetzten französischen und italienischen Gedichte offenbart seine 
Beschäftigung mit dem Tode. 
Wie die Begriffe “Gott” und “Armut”, umschließt auch der 
Begriff “Tod” bei Rilke eine Reihe von Vorstellungen. seinen 
ersten Erzählungen und Gedichten sieht Rilke den Tod noch als das 
unvermeidliche, furchtbare Ende. Dort nennt ihn “die einsamste 
von allen Stunden”, und vom Sterbenden spricht als der “Kerze, 
die verlöschen will”. Noch Cornet, der Tod des jungen Helden 
unmittelbar auf dessen erstes Liebeserlebnis folgt und sozusagen 
zeitlich mit dem Erwachen zum Leben zusammenfällt, erscheint der 
Tod selbst nicht als menschliche Erfahrung. Sehr bald jedoch fühlt 
tilke daß das natürliche Grauen des Menschen vor dem Tode durch 
eine völlig andre Haltung ersetzt werden müsse. Keineswegs verwei- 
gert dem Überlebenden das Recht, den Verlust eines geliebten We- 
sens betrauern. Seine “Requieme” verraten z.T, seinen eigenen 
tiefen Schmerz. Und doch will das physische Ende nicht als Übel 
betrachtet wissen, noch als einen Vorgang, der für jeden Menschen der 
gleiche sei. Wie die Gottesgestalt—nach Rilke—sich jeder Seele 
anders spiegle, sollte auch jeder Mensch auf seine eigene individu- 
elle Weise sterben. einer Krankheit einen uns nicht entsprechen- 
den oder—wie die Aufzeichnungen des Malte Laurids Brigge 
Tod sterben, sei qualvoll und ebenso erbärm- 
lich wie etwa einen für alle gleich aussehenden Gott glauben. 


“Denn dieses macht das Sterben fremd und schwer, 
daß nicht unser Tod ist, den wir sterben”. 


Und andrer Stelle betet er: 


Herr, gib jedem seinen eignen Tod, 
das Sterben, das aus jenem Leben geht, 
darin Liebe hatte, Sinn und Not.” 


Der alte Timofei stirbt einen “großen” Tod, d.h. Harmonie mit 
seinem Leben. Singend hat gelebt, singend stirbt er. Auch Groß- 
vater Brigge stirbt individuell, denn sein Tod dauert zwei Monate 
und ist geräuschvoll, daß man ihn auf dem benachbarten Gutshof 


hören kann. 
wie Armut für Rilke nicht einfach “Nichtreichsein” bedeutet. 
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ist auch Tod nicht einfach “Nichtleben”. Die Vorstellung vom 
Tode als etwas dem Leben Entgegengesetztes—wie die Homerischen 
Griechen sie hatten—lehnt Rilke ab. Der Tod ist ein Teil unsres Le- 
bens, ist uns: 
“Der Tod ist groß. 

Wir sind die Seinen 

lachenden 

Wenn wir uns mitten Leben meinen, 

wagt weinen 

mitten uns”, 


Außer dieser Variante des mittelalterlichen Kirchenliedes: 


“Media vita morte sumus” 


erscheint derselbe Gedanke noch oft bei Rilke, z.B. dem Vers: 


“Der große Tod, den jeder sich hat”. 


Leben und Tod sind für Rilke eins. Nur—sagt er—sei Tod die 
“mildere Form”, die “unbeschienene Seite des Lebens”. Und den 


Duineser Elegien: 
“Aber Lebende machen 
alle den Fehler, daß sie sich stark unterscheiden. 
Engel (sagt man) wüßten oft nicht, sie unter 
Lebenden gehn oder 


Mit diesen Worten folgt der Dichter Platos Phaidon, der fragt, 
nicht vielleicht Tod sei, was wir “Leben” nennen, und umgekehrt. 
Auch greift Rilke ein altes Heraklitisches Wort auf, nach dem wir 
zugleich leben und tot sind, 

Diese frühen Philosophien hatten der vorchristlichen Vor- 
stellung geführt, daß man irgendwie während seines Lebens den 
Tod erfahren könne. Solch ein Tod führte nach altem Mysterien- 
glauben den Menschen Wiedergeburt und höherer Weisheit. Or- 
pheus, der sagenhafte Sänger, stieg (wie viele andre mythische Hel- 
den) als Lebender den Hades und kehrte auf die Erde zurück. 
wurde für Rilke zum Symbol einer durch Todeserfahrung erwor- 
benen tiefsten Einsicht. Von ihm sagt der Dichter: 

“Nur wer die Leier schon hob 
auch unter Schatten, 
darf das unendliche Lob 
ahnend 


a 
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Nur wer mit Toten vom Mohn 
aß, von dem ihren, 

wird nicht den leisesten Ton 
wieder verlieren”. 


Schon den frühen Blättern seines Tagebuches sprach Rilke von 
der Notwendigkeit eines “täglichen Ausdruck, den 
wörtlich aus St. Pauls Korintherbriefen übernommen hat. 
“Requiem” für den Grafen Kalckreuth preist diesen für seine Be- 
reitwilligkeit, täglich sterben, erneut wieder aufzuerstehen. 
Orpheus war für Rilke nicht Symbol der durch physischen Tod er- 
worbenen Weisheit, wie vielmehr Symbol einer durch täglichen Tod 
erworbenen geistigen Wandlung. Orpheus gelingt, was Michelangelo 
einem vom Rilke übersetzten Sonett glühend wünscht: 


“Wie sich die Schlangen aus den Häuten scheiden, 
verstürb ich und verwandelte mich gern”. 


Auch Rainer Maria Rilke suchte, diesem Ideal nachzuleben. 
einem seiner letzten Gedichte vergleicht sich selbst mit den 
aufleuchtenden und immer wieder verschwindenden Irrlichtern: 


“Und ich habe mich oft verlöschen sehn 
unter dem Augenlid”. 


Wiederholte geistige Selbstausléschung mit dem Zwecke der geistigen 
Neuwerdung wird Forderung fiir ihn: 


“Wolle die Wandlung, sei für die Flamme 
Was sich ins Leben verschließt, schon ist’s das Erstarrte”. 


Und indem vor Stagnierung warnt, iibernimmt Goethes Ge- 
danken, wie wir aus der nahezu wörtlichen Übereinstimmung mit des- 
sen Gedicht “Selige Sehnsucht” schließen dürfen: 


“Das Lebendige will ich preisen, 

das nach Flammentod sich sehnet. 
Und lang das nicht hast, 

Dieses: Stirb und Werde! 

Bist nur ein trüber Gast 

Aur der dunkeln Erde. 


Upsala College, 
East Orange, New Jersey 


NEWS AND NOTES 


Dear Professor Zeydel: 

May ask you publish the inclosed appeal for help for German uni- 
versity students. The need great and many readers the QUARTERLY 
will undoubtedly want help. 

Leon 

Chief, Education Religion Policy Section 
Reorientation Branch 

Civil Affairs Division 


Help for German Students 


University students who take their meals the student dining halls 
(Mensa Academica) constitute the group which suffering most from lack 
food Germany. These students, not living home but university 
housing quarters private homes, cannot call family garden for extra 
food rations. Their food coupons, handed over the manager the student 
dining room, provide for them barely 1,500 calories. They not receive the 
extra ration 300 calories daily which given all school children, including 
the secondary schools. Being strangers the neighborhood, they not have 
contacts the country which permit them secure extra food easily from 
the farmers. Malnutrition among the students, especially Heidelberg Uni- 
versity, causing alarming increase tuberculosis. 

Student Welfare Committees are being set the various universities 
receive and distribute any help that organizations interested individuals 
may wish send. Greatly needed are fats, dried milk, flour, and dried 
vegetables. These items, sent even small quantities, will much appreci- 
ated and equitably distributed being included the fare the student 
dining halls. 

Other needs are clothing, especially trousers, underwear, shoe laces, and 
leather rubber soles for shoes, notebooks, sheet paper and pencils. 

The Student Welfare Committee Heidelberg University has already 
been organized. The address is: 


Studentenhilfe Heidelberg 

c/o Prof. Walter Jellinek 
Marstallhof 

Heidelberg, Zone, Germany 


Packages, limited twenty-two pounds, may sent desired indi- 
viduals organizations the above address. Food packages ($10 each) 
may also ordered through CARE, 1344 Connecticut Avenue, N.W., Wash- 
ington, D.C. (If CARE packages are sent, requested that they ordered 
through the Washington office where count can made the total number 
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ordered for this purpose.) case groups wish send larger amounts 
clothing, school supplies, ete., such items may sent packages weighing 
not more than seventy pounds to: 


Chief, Higher Education 

Education Religious Affairs Division 

Office Military Government for Wuerttemberg-Baden 
APO 154, c/o Postmaster 

New York, New York 


Such packages should plainly marked inside wrapper: “For Studen- 
tenhilfe, Heidelberg University”. The above address may used also 
send packages to: Studentenhilfe, Technische Hochschule, Stuttgart; Studen- 
tenhilfe, Technische Hochschule, Karlsruhe; Studentenhilfe, Wirtschaftliche 
Hochschule, Mannheim. 

Anyone desiring personal addresses particularly needy students 
professors German universities should write to: 


Chief, Education Religion Policy Section 
Reorientation Branch 

Civil Affairs Division 

Department the Army 

Washington 25, D.C. 


list these persons available. 


WILLIAM HENDRIX 


Friends and colleagues William Samuel Hendrix are mourning his sudden 
death March 22, 1948. Busy until the end with plans and ideas, was 
the point taking much needed vacation from his many important duties. 

For more than twenty years was the head the department Romance 
languages the Ohio State University. also widely known the author 
several outstanding language textbooks and various scholarly articles. 

just recognition his notable abilities teacher and administrator, 
was recently chosen editor the Modern Language Journal. the short time 
since assuming the editorship January, 1947, his discernment has been mani- 
fest. 

More than noteworthy teacher, scholar and administrator, was warm 
friend and distinguished gentleman. The impact his life and deeds will not 
forgotten those who were privileged know him. 


INTERNATIONAL SUMMER COURSES—GERMANY 


The Education and Cultural Relations Division American Military 
Government, with German University Officials the American zone, coop- 
eratively planning international holiday courses three German institutions 
for this summer. Munich, Marburg and Heidelberg Universities have been 
selected for the courses which begin July and extend until August 13. 
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Registration open number American college and university students, 
well students from other countries and Germany. 

These holiday courses are the first large-scale attempt bring students and 
faculty from many countries together with students and faculty from Ger- 
many. “Man the World Today,” the general topic, will related Eco- 
nomics, Education, Political Science, Comparative Religion, Technology and 
other fields. Through the development this general theme some the intel- 
lectual isolation German universities existing during the Nazi regime will 
broken down. Lectures, work and discussion groups, field trips into urban 
and rural areas interest will the teaching methods used. addition, stu- 
dents will live and eat together and conduct their social and recreational 
programs. 

The cost for the entire three-week course will approximately $60. Trans- 
portation not included this figure. German University Officials plan 
waive tuition fees one their contributions the success such holiday 
course. 

Students who are interested making application for enrollment may 
receive further information and application blanks from the following address: 
Cultural Exchange Branch, Education and Cultural Relations Division, Office 
Military Government for Germany (US.), APO 742, c/o Postmaster, New 
York, New York. must remembered that working knowledge the 


German language necessary. 


AATG Service News 

Since the interest our correspondents German films seems 
keeping may mention few more sources supply that have come 
our attention. INTERNATIONAL Inc., East Randolph Street, 
Chicago Ill., has three long features, the perennial Emil, and two 
short reels 16mm and 35mm for rental. They offer the smaller size for $25.00 
the has limited enrollment German. The 35mm features are 
$50.00 for the single showing, almost prohibitive price for many smaller 
clubs. Henry Kaufmann, 200 West 52nd Street, New York 19, N.Y., lists five 
full length films for $40.00 “per day,” and some fifteen sixteen more titles, 
all German, for $25.00 for one day two days. also has four 16mm 
films German. None these films seems well known, but some seem 
have been shown Yorkville. All them are pre-war were confiscated 
during the war. may worthwhile try out some these titles the 
relatively low price, for more recent German films seem available 
anywhere the moment. 

With the funds that were granted the Service Bureau the meeting 
the AATG last Christmas are doing some necessary repair work our 
books and other material. are also planning bring out new list our 
loan soon can give our stock complete overhaul. Until then, 


our correspondents will have content with some old copies. 
WERNER NEUSE 


REVIEWS 


nual Foreign Language Conference held the School Education, New 
York University, November 16, 1946. Published the Department 
Foreign Languages and Literatures, School Education, New York University, 
1947. pp., price. 

This report shows healthy desire the part participating teachers 
their best for our own and international society. have here the old 
question objectives, stated rather baldly, which natural after all the 
hubbub about Army language teaching and the changed world conditions. These 
teachers show that they are facing new world. This fortunate for them, 
for puts premium better knowledge foreign languages and foreign 
peoples and contains great international challenge foreign language 
teachers. 

Incidentally one the speakers raised the old question, why are foreign 
languages not taught better the The answer supplied rudi- 
mentary way. Most trained teachers know, however, that have not been 
doing poorly during, say, the last years, that our society lacked strong 
motivation better. did not feel the necessity converse foreign 
languages with our own foreign groups, nor with South Americans, and trade 
had not demanded that conduct the foreign language. country 
surrounded peoples speaking other languages the motivation far stronger. 

Today, however, teachers feel the new challenge world society 
which are involved, nolens volens, which fact will call for considerable 
numbers men and women equipped with knowledge foreign languages 
and civilizations. 

The proposal made one the speakers that use foreigners for- 
eign language teachers met cool response. have had such teachers 
this country, many them excellent, but the point made that such teachers 
general not sufficiently understand our youth vital one. 

The Conference decided that languages should taught both tool and 
culture—a very proper decision. must remember, too, that however 
desirable both are, the objectives our schools, and even the two-year 
course college, can safely set high only far the school has the 
facilities teacher competence, school equipment, time the students’ part, 
and the place given the subject the curriculum. Also must differentiate 
clearly between teaching the mass and teaching those relatively few speci- 
alized college courses who wish achieve proficiency. Course planners and 
objective-setters must keep mind that unwise undertake the impos- 
sible, but also that set the sights too low unpardonable, also that 
have not worked out the techniques for teaching culture fully have 
those the tool domain. The cultural material and values are, however, 
definite the tool material and values. There must equally definite 
objectives for each unit instruction and they must lend themselves 
inspirational teaching and the same kinds achievement and testing. 

The note humanity and humaneness, struck the conference, 
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especially welcome. The modern language teacher must more than supply 
skills and knowledge. Modern language teaching should become the new 
humanism. the teacher teaches nationalist, definitely heavy 
liability the new world are trying build. Unless the teacher the 
classroom pervaded with broad, deep knowledge and sympathy cultures 
and peoples, can have greater function that teach few techniques. 


Oxford, Ohio 


Fourteenth Annual Foreign Language Conference held the School 
Education, New York University, November 15, 1947. Edited by: 
Alpern and Katsh. Published the Department Foreign Languages 
and Literature, School Education, New York University, 1948. (mime- 
ographed) pages—$.75. 

This Report (just published: March, 1948) bears eloquent testimony 
the vigorous and sustained effort New York University has been making 
advancing the cause foreign language study American schools—a cause 
that the present time has indeed turned into “imperative necessity” (p. 6). 
noted, however, that N.Y.U.’s Annual Foreign Language Conference 
November 15, 1947, not the fourteenth meeting this sort, but actually its 
twenty-fifth, explained (p. Henri Olinger, Head Department 
Foreign Languages and Literature, Education, N.Y.U. Professor 
Olinger has been the guiding spirit these now traditional N.Y.U. Conferences 
ever since 1922, and only fitting add that their success large measure 
due Henri Olinger’s vision, resourcefulness, and tenacity purpose. 

Dean Francis Rosecrance (N.Y.U.) suggests that the next “Foreign Lan- 
guage Conference” re-baptized “Conference World Languages”, thus 
stressing “our international understanding rather than the fact national 
differences” (p. ;—an interesting suggestion warmly acclaimed Mr. Frank 
Nolan the Department Commerce. Mr. Nolan states that offi- 
cial Government documents the word “foreign” has been replaced the word 
“international” (p. f.). 

Professor Olinger, pointing out that “our subject requires years study 
...”, continues with the familiar lamentation that “our students are only too 
prone run those subjects they consider practical, and which will give them 
immediate values short period study, that ‘Surrender Values’” 
(p. 6). However, hopeful note struck when adds, committee which has 
been working for two years the place and function foreign language 
New York City, trying remedy just that. will recommend siz year 
course for languages, three the junior high and three the senior high” 
(p. [Italics mine]—More power that Committee! And plenty good 
luck! 

The round-table discussion and question period (pp. 11-46), led Dr. 
Theodore Huebener, Director Foreign Languages, Board Education, 
N.Y.C., himself linguist parts, acting interlocutor, may summarized 


follows: 
Dr. Huebener, throughout his remarks, emphasizes “our big handicap”, 
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the wholly inadequate time allotted for language study here, marked con- 
trast the foreign language study European schools. “That [the reason] 
why our Committee has recommended course least six years” (p. 12). 

answer the first question asked the panel, “Do you believe that 
foreign languages are important young Americans this time?”, Dr. 
Paus Grunt, Chief, Educational Liaison, United Nations, replies that 
would rather have the question formulated read, “Why language teaching 
important all youths all countries, today?”; then enumerates the 
obvious advantages accruing from knowledge foreign languages “in 
the wider circle world affairs, politically, socially, economically,” (pp. 
13-19). 

Mr. Nolan not only endorses Dr. Grunt’s remarks but adds that “lan- 
guage one the most important requirements for admission our New 
Foreign Service” (p. 22). 

The second question, “Is the instruction that being given the present 
time our schools foreign languages satisfactory?” is, the whole, 
answered the negative Mrs. Dorothy Dunbar Bromley, Editor, Sunday 
Woman’s Page, Herald Tribune. After paying handsome tribute the 
memory her late French teacher, “the hardest task-mistress the world,” 
Mrs. Bromley expresses favorable, though highly subjective, opinion the 
superior merit the “Army method” (pp. 23-28). Dr. Huebener’s commentary 
(p. 28) this claim ought illuminating, not much, perhaps, the 
profession but outsiders, laymen, parents and others, and especially our 
own administrators and principals, many whom even now seem “think 
that all foreign language teaching was when they went school, twenty 
thirty years ago.” 

Dr. Alvaro Alberto, Brazilian Representative the Atomic Energy Com- 
mission, politely declines offer specific suggestions the problems discussed 
the Conference since they are “your internal affairs,” but expresses himself 
fully sympathy with the general aims and purposes the Conference. 
closes his remarks quoting the beautiful sonnet, Lingua Portuguesa, 
Olavo Bilac (pp. 30-32). 

Mr. Joseph Schlossberg, member Amalgamated Clothing Workers 
America, and member the Board Higher Education (N.Y.C.), 
answer the interlocutor’s question, “Do you think that foreign language 
instruction the learning foreign languages important connection 
with Labor?” replies positively and detail (pp. 37-39). quote one 
paragraph: “The CIO and AFL have their representatives Europe and 
Latin-American countries, and knowledge European languages just 
unavoidable. most essential this time. Neither America nation nor 
the American Labor movement will able deal with world problems 
effectively unless the people acquire knowledge the language the coun- 
tries which we, nation, and also Labor movement, are interested.” 
{Italics mine.] 

Finally, Mr. Melvin Fox, Carnegie Endowment for International Peace, 
after discussing the Marshall Plan, says categorically: certainly feel very 
strongly that languages are very important, the most important subiect the 
present day curriculum.” [Italics mine.] 
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Limitation space forbids comment, however briefly, such 
topics the multi-lingualism Switzerland, Holland, the Scandinavian 
countries (p. f.); the planning junior and senior high school with 
strong language departments (p. 36); the progress the study Hebrew 
New York colleges and high schools (p. 40); the “Army method” and its 
alleged superiority (p. f.); the dreaded Regents examinations (p. 46), etc. 
Whoever genuinely interested these and allied questions, must read the 
Report whole. 

The remarks made the conference were taken down wire recorder 
(p. 47), and since the speeches were made extemporaneously, the language 
the Report refreshingly colloquial. therefore makes not only instruc- 
tive but also enjoyable reading. 

Hunter College 
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